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The thinking behind this edited volume arose out of many years of supervising
undergraduate and graduate level dissertations on ‘urban’ issues, broadly defined, in
Geography at the University of Manchester in the UK. Conversations with col-
leagues around the world also suggested that my experiences were not unique.
During this period a vast number of companions, edited collections, guides and read-
ers were published on the discipline of geography’s approaches, its histories, its meth-
ods and its practices. While some were better than others, all proved at least partially
useful for my students. At the same time a number of books were published more
squarely on the dissertation as a research project. These were often more general,
social science books. Again, these proved useful to the geography students 1 advised,
as they struggled over twelve months to produce a substantial piece of independent
research. There was little guidance on how to research the city, however.

In addition to this emergence of a body of work that focused explicitly on
approaches and methods to producing geographical research, there were also a grow-
ing number of student-oriented publications on the city or the urban. From sole
authored monographs whose target audience was other academics, through to jointly
written, more introductory textbooks, it seemed to me — and to my students — that
there was no shortage of literature (in geography and in cognate disciplines such as
planning and sociology) on the history of studies of the urban. While substantively
useful for the students who saw me to talk about their work, these rarely ever seemed
to discuss the methods that were used to generate the research they reported. This
seemed to be another omission.

At the interface of these fields — one on approaches and methods in general and
one on urban studies — lay the proposal that went off to Sage at the end of 2010,
and on the basis of which they commissioned the writing of this book. In the pro-
duction of this edited collection I have accrued some intellectual debts, and it is
time to acknowledge these. Thank you to the referees who passed comment on the
proposal. I don’t know who you are but the book is better for your insights.
Together with the contributors, I have done my best to attend to your concerns. At
Sage, Robert Rojek, Sarah-Jayne Boyd, Alana Clogan, Keri Dickens and Katherine
Haw have been very encouraging and supportive. I just hope the book sells as you
hope! Thanks to Jim Petch and Will Fletcher, who taught the dissertation support
classes with me at Manchester, and from whom I learnt an awful lot, particularly
about the different ways in which human and physical geographers approach their
research.

Closer to home, my debts lie largely with my family members. Colette and Jack
have been as supportive as ever and for that I thank them both.
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It began in March 1990 and it ended in February 1991. From start to finish, eleven
months of my life was spent on my undergraduate dissertation. Towards the end it felt
like T had been working on it for years, not months. I could think of nothing else, as
the submission date neared. It had begun, as so many do I think, by me speaking to
staff, reading in a rather ad hoc and unsystematic manner academic papers on the sorts
of issues in which I thought I was interested, and generally thinking about what sort
of dissertation I wanted to produce. There was so much choice! How was I ever going
to find my way through the literatures? How would I come up with a question or a
topic? What methods would I use? How would I know if T had ‘enough’ data? How
would I analyse the ‘data’? What counts as ‘data’® There were so many questions, these
and many others as well, that many times it felt a little overwhelming.

Twenty-two years later it is tempting to believe I knew from the start what I was
doing. That I had a plan and that I simply followed it through. The academic that I
have become would like to believe that. That would be disingenuous, however. I did
not have much of a clue if I am honest. Like many of the undergraduate and
graduate students [ have advised over the past decade and a half at Manchester, I
really had very little idea either of what [ wanted to do my dissertation on or how
I was going to do it. This was my point of departure in early 1990.
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Over the course of the next year I struggled along, grappling with the various
geographical theories that academics seemed to be writing to one another about. It
appeared I was being drawn to producing a piece of work that lay at the intersection
of economic and urban geography, although I am not sure I would have described it
like that all those years ago! Debates about economic restructuring, about the suc-
cessor of Fordism, about something called regulation theory, were all being played
out in the journals that I was struggling to find time to read while at the same time
meeting the deadlines for coursework submission. I met my adviser on a regular basis,
although the support I received was far short of what we offer our students at
Manchester. There were no weekly tutorials, no feedback on chapters prior to sub-
mission, but rather informal discussions and updates. The summer of 1990 was when
[ was supposed to do my fieldwork but England’s progress to the semi-finals of the
World Cup did not help my cause! A number of weeks were lost, and I was playing
catch up.The last few months of the year, and of writing up, were predictably stress-
ful. At the time 15,000 words felt like a lot. Structuring the argument, outlining a
theoretical perspective, justifying a methodological approach, marshalling the data,
pulling through the key arguments and themes — these were all things that 1 knew
constituted a good piece of work but were also all things on which I struggled. The
dissertation I submitted received a mark in the mid-60s. At the time I thought it was
worth more, but having just re-read it I would say the examiners were generous!

e year 2013

Fast forward just over twenty years and I have subsequently researched and written two
master’s dissertations and one doctorial dissertation. Many of the issues I faced in each
were similar to those I faced in my undergraduate dissertation; from prosaic questions of
theory and methods to more mundane concerns over identifying interviewees, organ-
izing fieldwork and checking references. Each dissertation has been longer than the last
but has also been easier to research and to write. Over the years I have refined the art of
writing a piece of independent research, which probably explains why I do what [ do
for a living! However, I have not forgotten how hard I found producing my under-
graduate and graduate dissertations. I try to bear this in mind when I speak to students
at Manchester who are experiencing the same concerns that I had all those years ago.
For what I, and Geography at Manchester, expect from a dissertation, whether it be an
undergraduate or a graduate piece of work, is not that different from what was expected
of me. While there have been many changes in the UK higher education sector over the
past three decades in the undergraduate and graduate curriculums — and in other educa-
tion systems around the world — the dissertation, as a piece of independent and scholarly
research, remains largely intact. By and large the substance, the structure and the style of
a dissertation is today what it was when I was an undergraduate in the late 1980s/ early
1990s and a graduate in the early to late 1990s. In many universities it still makes up a



significant element of the overall mark; students still work on it for a year or so, as part
of a three- or four-year undergraduate degree programme, or for a number of months
for a one- or two-year masters; and it is still something that prospective employers show
an interest in at interviews. While it might not be exactly the same all round the world,
at least at the undergraduate level, many students are still required to produce a not dis-
similar document, in terms of both length and structure.

However, one aspect of producing a dissertation that has changed quite dramati-
cally over the past twenty years or so is that, back then, there was very little academic
literature to turn to for help. Most of the approaches or methods pieces I drew upon
in my undergraduate and graduate dissertations were those written by academics for
academics, and there were not many of them. Now there is a mass of books written
specifically for those students who are required to produce dissertations for their
degrees. Think of the books you know about, the ones you are assigned on methods
and philosophies classes, or which are recommended to you to help you research
and write your dissertation. Some are in geography, others in cognate disciplines,
such as anthropology or sociology. Many, indeed, describe themselves as ‘social sci-
ences’ textbooks, transcending individual disciplines such as geography. It is possible
to organize them into four groups, although there are plenty of overlaps, as one
might expect.

The first group are those books that outline the various histories and geographies
of the discipline in the context of the claim made by Heffernan (2003: 3) that
‘[t]here is no single history of “geography”, only a bewildering variety of different,
often competing versions of the past’. These explore the emergence of the discipline
and its evolution over the years. They examine the ways in which new thinking
emerged in the discipline, such as that around the quantitative revolution in the
1960s or cultural studies in the 1990s, and what this meant for the discipline, from
the methods that geographers began to use to what counted as ‘data’ (Johnston and
Sidaway 2004). Some highlight the internal differences within the discipline, most
noticeably between human and physical geography. They provide some historical
context to the production of your dissertation, hopefully making you aware of how
the research that now gets done under the name of ‘geography’ has changed over
the years.

The second set of books that will be useful to you in the process of producing
a dissertation are those that focus on the approaching and researching of geography
(Aitken and Valentine 2006; Castree et al. 2005; Cloke et al. 2004; Flowerdew and
Martin 2005a; Hoggart et al. 2002; Kitchin and Tate 2000). In these the emphasis
tends to be on the philosophies and theories that characterize the current disci-
pline. From these collections and compendiums you get a real sense of the diversity
of geography. For all students this is both an opportunity and a challenge. The
relative breadth of the contemporary discipline means that students have plenty of
potential dissertation topics from which to choose. It also means that where geog-
raphy starts and stops is not always clear. The same can be said about what consti-
tutes the ‘right’ theories and the ‘right’ methods. For many students the uncertainty
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they sometimes feel in their courses is exacerbated in the production of their dis-
sertations. Perhaps it is something you feel? As Flowerdew and Martin (2005a: 1)
put it, ‘[yJou may currently see your project as a large, and somewhat frightening,
chore or you may welcome it as an opportunity to express originality and get out
of the classroom.

A third set of publications are those on the key concepts and thinkers in the dis-
cipline (Clifford et al. 2009; Hubbard et al. 2004). These tend to consist of a larger
number of shorter individual contributions. They are useful reference points for
those of you who are looking for a place to start; they will help you to find out
more about the core of the discipline and the key individuals whose work over the
years has shaped the evolution of geography. However, these volumes come with a
health warning. In reflecting on their own choices in Key Concepts in Geography,
Holloway et al. (2003: xv) note they are ‘inevitably partial, reflecting the contested
nature of the discipline in which we all work and study’. Like the pulling together
of all edited collections, the content says something about the editors as well as
about the content itself.

The fourth and final set of works that have been produced over the past couple
of decades are those on the managing of a research project, such as a dissertation
(Greetham 2009; Rudestam and Newton 2001; Smith et al. 2009; Walliman 2004).
With some exceptions, such as Flowerdew and Martin (2005a), many of these
reach out beyond the discipline. Most are geared towards a social science student
audience. As such, they consist of general guidance to students like yourselves who
are undertaking a significant piece of independent research. They cover issues such
as preparing for your dissertation, collecting and analysing data, time management,
and the production of the final piece of work. So, the emphasis is on both the
academic and the personal skills required to successfully produce an undergraduate
and graduate dissertation, inside and outside of geography.

Taken together these contributions offer you a resource that simply did not
exist prior to the very late 1990s/early 2000s. At that time something stirred
amongst publishers and academics and the result has been a steep upswing in the
number of books in this field. It is within this body of work, much of which deals
with the ‘how to ...” questions that students often ask those of us who advise on
dissertations, that this book sits. For while the various generalist edited collec-
tions of the sort just discussed have much to offer students, the focus of this book
is squarely on the researching of cities. Every year in Geography at Manchester
between forty and fifty undergraduate students study for what, broadly, might be
understood as ‘urban’ dissertations. These explore issues such as climate change,
consumption, cosmopolitanism, crime, economic development, media, regenera-
tion, retail and transport. Conversations with other colleagues around the world
suggest that Manchester is not atypical. We also have a number of graduate stu-
dents whose dissertations are similarly focused on urban issues. While there are
significant differences between undergraduate and graduate dissertations, there
are also some similarities. The standard expected from the latter is higher than



the former, obviously. However, both tend to consist of a mix of theory, methods
and empirics and both require analytical and management skills.

Over the years what has become clear, through conversations with students, is
that they find researching the city a challenge, intellectually and organizationally.
Specifically, they wrestle with how to understand a city in all of its complexity, and
its relationship to terms such as urbanization. While these can sometimes be seen as
rather abstract concerns by many students, they are nevertheless important issues
because understanding what they mean matters to planning and delivering an
undergraduate and graduate dissertation.

esearchng e city

So what constitutes ‘the city’? What is the relationship between the city, the urban
and urbanization? How should you make sense of the complexity of the city? What
role do you want ‘the city’ to play in your dissertation? These — alongside a host of
others — are the sorts of questions that many undergraduate and graduate stcudents
around the world ask, of themselves, their peers, and of staff, as they grapple with
their dissertations. You are probably not so different! It is worth just reflecting on
what you mean when you talk about ‘the city’ and how this fits with the vast
amount of work produced by academics of one theoretical persuasion or another
from across a host of disciplines, including but not restricted to, geography.
Historically the city has been differentiated from the village or the town according
to size and population density (Hubbard 2006; Saunders 1986). Something was
labelled ‘the city’ and everything else was ‘the other’. The larger the grouping of peo-
ple together on a single site the more it was understood to exhibit city-like charac-
teristics. In some countries, settlements were anointed as cities according to some
proxy of economic or political power; the city was a territory, within which the co-
presence of people in close proximity to one another led to the establishment of
certain cultures and mores. So, a series of experiences, of living and working, became
labelled as urban cultures. Some were progressive, others less so. In his classic study
of industrial Manchester — the city from where I am writing this chapter — Engels
(1845) writes about the emergence of the first industrial city. He argued that it led to
terrible living conditions for workers but also offered these same workers through
their close proximity to one another the possibility of joining together to challenge
the still-emerging capitalist system. This is about more than just physical layout, more
than just the infrastructure of roads, sewers and wires that allow the city to exist; it is
about the very rhythm and tempo to the city, about the comings and goings of cars,
of finance, of people, which sustain it as a place to live and visit, to work and to play.
While cities were discrete, largely bounded territories, ‘urbanization’ refers to the
system-wide relationships between cities. About more than just individual settlements,
urbanization referred to the qualitative conditions that characterize relationships
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within and between cities; it was concerned with the sort of labour markets that
Theodore (Chapter 6, this volume) writes about, or the built environments that Garrett
(Chapter 10, this volume) explores in his chapter. And at the beginning of the twenty-
first century, with more than half of the world’s population living in cities, talk has
now turned to an ‘urban age’ (Smith 2012). Acknowledging that the fastest growing
cities continue to be located in South and East Asia and Africa, this term sought to
capture the growing number of large cities around the world. In this vein, and draw-
ing on the work of sociologist Henri Lefebvre (1970), notions of planetary urbaniza-
tion have been used to capture not just the number of cities and their size at the
current moment, but the on-going cultural, economic and social transformations that
are rendering more and more sites around the globe ‘urban’. This is about the speed,
scale and scope of urbanization that has fundamentally changed the character of urban
areas. Thinking about cities as territories clearly has implications for how you study
them. It suggests that you do not take for granted the city as a territory.

More recent work on cities within the social sciences, including geography, has
questioned the territorial assumptions that underpin much of this earlier work.
According to Amin (2004: 34) ‘cities come with no automatic promise of territo-
rial ... integrity, since they are made through the spatiality of flow, juxtaposition,
porosity and relational connectivity” Drawing on work by Massey (1993, 2004),
this perspective argues that ‘cities exist in an era of increasing geographically
extended spatial flows’ (Jacobs 2012: 412). That is, cities as entities to study don’t
respect the formal boundaries assigned to them through governments. The rela-
tions, between institutions or people, stretch out across space. Often these relations
bring places that are geographically distant closer together. As a result, this rela-
tional way of thinking about cities argues that the contemporary city needs to be
conceptualized as ‘open, discontinuous, relational and internally diverse’ (Allen et al.
1998: 143). This also has implications for how you go about researching cities. It
suggests you don't take for granted the city as a territory. Where do you study the
city in which you are interested? Inside or outside of the city, or perhaps, do you
try to trace out some of the networks of which the city is part? Or, if you are
interested in migration, do you look at where people have come from as well as
from where they have travelled?

Of course, for those of you considering how to understand a particular city as
part of the initial stage in planning your dissertation, there is some theoretical mid-
dle ground. It is possible to understand cities both as territories and as sites of rela-
tions with elsewhere. For MacLeod and Jones (2007: 1186) ‘all contemporary
expressions of territory ... are, to varying degrees, punctuated by and orchestrated
through a myriad of trans-territorial networks and relational webs of connectivity
So contemporary cities do have boundaries of sorts — although they are open to
contestation and manipulation. Many times these stem from government entities, in
areas of policy such as education, health or policing. These boundaries also appear
on maps of one sort or another. They are not natural, however. Rather, and much
like any boundaries, they are the outcome of various decisions over many years. And they



are not fixed. Moreover, these boundaries are in part constituted through relations
that cities have with other cities: cities are nodes in wider flows of ideas, finances,
people and so on. So the city you may been interested in studying for your disserta-
tion may be involved in a number of different sorts of networks and relations with
other cities, some shorter, others longer, some more important for your study, others
less so. As a minimum, as you think about your dissertation you need to be clear
about how you are going to understand cities in general, and what that means for
how you are going to study your city or cities in particular. Of course, this also
necessitates that you think about the methods you want to use in your dissertation.

esearching the c

[f appreciating the different ways in which the ‘city’ is understood is important for
those of you setting out to do an urban dissertation, so too is thinking about how
to research the city. Many of you will have had some classes on methods as part of
the dissertation support provided by your department or school. The most popular
methods amongst recent cohorts at Manchester are questionnaires and semi-struc-
tured interviews. Ethnography and participation observation are also used by some
students. Each method requires you know some of its advantages and its disadvan-
tages. All have their limits and it is not really possible to say absolutely that one is
better than any other. The usefulness or otherwise of a method for your dissertation
depends on other decisions you will make, such as where you want to do your
research and on what. As will become clearer (I hope) as you read through this book,
the method you choose to use in your dissertation should allow you to generate the
knowledge you require to answer the questions you have set yourself based on your
reading of work produced by academics — that is, your academic literature review.
So, given the complexity of contemporary cities, and their place in different sorts
of networks, you need to give serious attention to how you research the city. That
may well mean using a range of different methods. There is no absolute ‘right’ or
‘wrong’ method to use in a dissertation. This lack of right or wrong can confuse
some students, who want to be told what to do.That is wrongheaded. Instead, you
should be thinking about your research questions, and what you need to know in
order to answer them. That then demands you think about which methods — and
there are many, some of which are discussed in the rest of this book — you think
will provide you with the sorts of “data’ that you need to answer the questions. Data
can come in the form of images, numbers, recordings, and words. Some will be
more suited to addressing your questions than others. And, of course, you don’t
have complete control over the data you generate, regardless of the method or
methods you choose. As we will see in Chapter 2, you need to design your research,
and an important element of this is acknowledging that the only certainty in doing
a dissertation is that there are no certainties! Something unforeseen will happen
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while you are generating your data. What you can do, though, is to think long and
hard about how you research the city, and to think about the link between the
kinds of knowledge you need to generate to answer your research questions and
the method or methods that are most likely to generate that knowledge.

e rest of the ook

Chapter 2 sets the scene for the chapters that follow. It sets out in general terms
how to go about undertaking an urban research project, such as an undergradu-
ate or graduate dissertation. It takes the reader through the various stages of the
research process. Students often find the notion of ‘research’ hard to fathom — as
rather daunting, as something done by academics, not something they are capable
of doing by and for themselves. The purpose of this chapter is to demystify the
process of doing research, so that you have a better understanding of the intel-
lectual and personal journey on which you embark when you begin your
dissertation. This necessarily means discussing some of the issues that in my
experience many students find the least enjoyable aspect of their degrees —
philosophies and theories, or ‘the isms’. Sorry folks, but there is no way of avoid-
ing these if you are going to be aware of the issues that need to be thought about
at the beginning of the dissertation research process, and to which you will
return repeatedly over the course of its production.

Chapters 3-10 are each focused on a different way of studying the city. Stephen
Ward writes on archives (Chapter 3). He makes it clear that archives are not simply
there, waiting to be discovered, but rather the researcher — you — plays an important
role in the construction of ‘an archive’ and the nearly always selective way in which
they are drawn upon to generate ‘evidence’. Allan Cochrane on interviewing
(Chapter 4) outlines two important and different ways in which the city can be
understood, and discusses the art of interviewing. As the sociologist Pierre Bourdieu
(1996:17) argued a number of years ago, ‘If the research interview is different from
most of the exchanges of ordinary existence due to its objective of pure knowledge,
it 1s, in all cases, a social relation.” It is a conversation in which the researcher plays
an active role in the generation of material, as Allan makes clear. Kate Swanson on
ethnography (Chapter 5) uses her own research into street working children in
Ecuador. She outlines some of the issues involved in doing ethnographic research,
before, during and after being in something called ‘the field’. It is clear that this
method is both intellectually and personally rewarding. It is also time-consuming!
Nik Theodore has many years of experience of researching those that society
regards as lying on its margins. He draws on his work on those occupying the lower
rungs of the labour market to discuss the uses of questionnaires (Chapter 6) in
researching one element of the city and its labour markets. Nik outlines the advan-
tages of this method, particularly when you require numerical ‘data’ to answer your
research questions. Annette Hastings on discourse analysis (Chapter 7) discusses the



different ways in which ‘words’ and the meanings attached to them can be useful for
studying the city. In her own research she has explored how certain words and
phrases are put to political work in the field of urban regeneration. Chapter 8, by
Alan Latham, is on the use of diaries as a research method. Unlike many of the oth-
ers in this book, this particular method has a shorter history in the social sciences.
In his chapter Alan discusses the ways in which diaries have been increasingly used
in geography to study the rhythms and routines of people’s day-to-day lives. He
looks at the origins of this method, what it can reveal about the city that perhaps
other methods cannot, and what are its limits. Alan also highlights the emergence
of various technologies, particulatly GPS (global positioning systems), that are
becoming ubiquitous in many devices and that appear to offer a cheap and uniquely
detailed avenue for gathering information about people’s activities in cities.

The penultimate of the methods chapters is by Matthew Wilson on geographic
information systems (GIS), another technology like GPS with a relatively short his-
tory. Twenty-five years ago an edited book such as this would not have contained a
chapter on GIS. As Matthew makes clear in Chapter 9, this method is relatively new,
and GIS actually encapsulates a range of modes of inquiry. His: chapter takes you
through some of the possible uses of the technology in a dissertation such as the
one you will undertake. In Chapter 10 Bradley Garrett turns to photography and
video as ways of researching the city. He uses his own PhD project to explore under
what sorts of conditions these methods might be suitable for your dissertation. The
technology is still relatively new in the discipline of geography, although with a
much longer history in other social sciences, and Bradley cautions you to think
carefully about in what ways these methods might allow you to answer your
research questions. In both Matthew’s and Bradley’s chapters the message is clear:
don’t be led by the technology but rather decide how it can be of use to you.

Each of the chapters in this collection is written in the author’s own unique style,
and so there are differences between them, as perhaps you would expect. And much
as there will be differences between the dissertations you will all produce. However,
there are also some similarities, deliberately so in order to make it easier for the
reader to compare across the chapters. Each one begins with an introduction fol-
lowed by some discussion of the preparation required for doing research. In some
cases the preparation is central to the method, in other cases it is less so, but still
important. There is then some discussion of how the author did their research. A
range of empirical examples are used, reflecting the interest and the expertise of
those doing the writing. Finally, there is some discussion about how to make sense
of the data and to link it back to the issues that others write about in the particular
existing academic literature. There are some frequently asked questions in relation
to each method. These are based on the sorts of questions I have been asked at
Manchester, but also, I am told, the sorts of questions colleagues at other universities
get asked. There are also some follow-up annotated references, so that those of you
who want to can go away and find out more about the method and whether it
makes sense for you in the context of your particular research project. These
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chapters are definitely not the last word on the particular method they discuss.
Those of you who are doing dissertations should be looking to go away and find
out more about your method of choice and the way it has been used.

Conc us on

The writer T.S. Eliot once said that ‘If you start with a bang, you won’t end with
a whimper’. This comment may have been made in reference to the writing of a
novel but it applies equally to the writing of a dissertation. Be upfront. Sell the
reader the focus of your work, why it is important and why they should be inter-
ested in what you have to say. If you do this then the reader — who will probably
also be the marker of your dissertation — will be hooked. Of course, this is easy to
say but harder to do. Chapter 11 focuses on the process of writing, and more
specifically, on writing up your dissertation. It pulls together the contributions of
the various chapters and takes you through the different elements of producing
your dissertation. As Boyle (1997: 235) notes, ‘it is tempting to assume that the
write-up is a relatively simple part of the research process.” Of course, from talking
to my undergraduate and graduate students, I know this is often the aspect of the
dissertation which they think will take less time than they find it does. This is
about the various ways in which you can do justice to all the hard work you have
put into reading existing academic literature, organizing and doing your field-
work, and analysing your data. It is not something to be left to the last minute, as
every year some unfortunate students at Manchester discover!

Regardless of which of the methods covered in this book you have used, you
will have to write the different elements up into something called a ‘dissertation’,
and this is the focus of the chapter that follows. Dissertations do not plan or write
themselves! They need to be designed. Thought needs to be given to the different
components of the dissertation and how each one will be managed, often not as a
sequential piece of work. Rather, the dissertation needs to be thought about as a
series of discrete but interrelated tasks, after each of which you reflect back on your
aims and focus accordingly. What you don’t do is plough on through your disserta-
tion, not allowing yourself any time to think and to reflect. After all, it is ultimately
your piece of work; you are the one with the most invested in it, and it is your
degree to which this piece of work will make a sizeable contribution. Oh, and
good luck!
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Don't leave it too late: your life will be a total misery.

The dissertation was where I really got to pursue my own interests and not those of the
lecturers.

You realize how hard it is to study things properly.

ntroductio

It was with these three unattributed quotes that I would begin the dissertation sup-
port classes I used to deliver in Geography at the University of Manchester. They
were comments final year students made to me affer they had completed and submit-
ted their dissertations. Only then, when reflecting back on the whole dissertation
process, did they appreciate quite what had been involved, both intellectually and
personally. I would also invite one or two final year students into my lectures, to get
them to talk to the second year students about the importance of the dissertation and the
need to plan in advance. Hearing from students who had literally just finished their
dissertation was a welcome addition to having someone like me standing in front of
the students. Or, that was what the feedback sheets told me! After all, and as [ used
to say regularly to my students, a dissertation does not design or manage itself. While
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this may seem obvious, nevertheless, there is a need for you to acknowledge early on
in the research process that producing a dissertation will test not only your intellec-
tual ability; this is something the staff or faculty at your own institution will stress I
am sure. Your capacity to manage, organize and plan will also be important if you are
to deliver your dissertation on time. An important first step in preparing yourself to
produce a dissertation is acknowledging that as a project it consists of different but
connected elements. This should make the dissertation seem less daunting. If you are
worried — as many students are — about producing a dissertation of anything between
10,000 and 20,000 words then breaking it down into smaller mini-projects should
allay some of your fears. Hopefully you will be aware of some, if not all, of the ele-
ments from the dissertation support classes provided by your own institution. The
main ones are the reviewing of existing academic literature and the generating of
research questions; the planning and designing of the research; the gathering, gener-
ating and analysing of data; and the writing up of the dissertation. However, do not
be fooled by the way they are listed here. You do not do one, tick a box and then
move on. Each of these elements is interrelated and they are revisited a number of
times while you are producing your dissertation. You will be reviewing the existing
academic literature almost up to the day you hand in your dissertation, while writing
it is not something that should get left to the last minute (see Chapter 11, this vol-
ume). Indeed, as soon as you start making notes to yourself about possible topics, or
writing down keywords based on the work of academics, you are officially ‘writing’
your dissertation!

This chapter provides a very short overview of the process of designing an urban
research project. There are a number existing social science textbooks that take the
reader through a research project, such as a dissertation. These are worth turning to if
you want more details of any of the different stages (Smith et al. 2009; Walliman 2004).
This chapter takes you quickly through the different elements up to what you do with
the data you have generated. It gives you a flavour of the sorts of issues you should be
thinking about as you design your dissertation. These apply to most if not all types of
dissertations, and thus this chapter provides a general set of comments before the fol-
lowing eight chapters turn to different ways of studying the city, and the specific issues
this raises. The final chapter turns to what you do with your data once you have
generated it and how you write through your dissertation, pulling together all the
different elements into a coherent document of which you can be proud.

P ann ng your d ssertat o

A dissertation is an intellectual project. In the raft of textbooks that have been
produced for students like you a great deal of emphasis is placed on the intel-
lectual element, in terms of the dissertation’s theoretical content, its contri-
bution to knowledge and its empirical findings. That is not surprising. Most of
the contributions are written by those trained in disciplines in which issues of



theory, philosophy and methods are standard fare. Likewise, in my experience,
the sort of dissertation support you will receive at your own institution will
focus largely, but not exclusively, on the intellectual bit. However, it is also
important to acknowledge that your dissertation is a project, and as such,
requires planning — and the use of ‘planning’ here refers to the listing and order-
ing of the various aspects of the dissertation, and the informed assessment of the
potential risks of each and how these risks will be either negated or managed.
Universities increasingly require anyone conducting research to complete ethics
and risk assessment documentation. Yours is unlikely to be any different. The
paperwork is time-consuming but important and time should be taken on its
completion. However, here we are talking about ‘risk’ more broadly. It refers to
anything that may or may not happen when you — the student — need it to hap-
pen as part of the dissertation process. These can be very ordinary and mundane
things, such as having to wait to get hold of a book that someone else has taken
out of the library. Alternatively, it can be more important, such as not knowing
who to interview in order to answer your research questions, or, having identi-
fied who you need to speak to, not being able to convince them to give up their
time to meet you.

When you list and order the different elements of the dissertation it is important
that you think about sequence and size, before moving on to risks. Put simply, not
all the things on the list you produce will take the same amount of time! You need
to think about the labour involved at each of the four main stages of the disserta-
tion, probably breaking down each element into sub-elements and begin attaching
a time to each. That makes the production of timelines easier. So, how will you go
about pulling together the various literatures you want/need to read? How will
you generate a questionnaire or an mnterview schedule? How will you analyse your
material? How long will each of these take and what are the risks associated with
each? These are the sorts of question you need to ask yourself as you begin to plan
your dissertation; they are important as they may make some dissertations less or
more appropriate, given the expectations of your own institution.

According to Ragin (1994: 191):

Research design is a plan for collecting and analyzing evidence that will make it possible for
the investigator to answer whatever questions he or she has posed. The design of an investi-
gation touches almost all aspects of the research, from the minute details of data collection
to the sclection of the techniques of data analysis

Like all ‘plans’, of course, it can go wrong, horribly wrong! I say this not to scare
you, but simply to make the point that your dissertation is about you and your
relationship with the world in all manner of ways. And, as we all know, the world
does not always behave in the way we would like it to! So at every stage of the dis-
sertation process there are risks. In part what is important from the beginning is that
you acknowledge there are risks, outline what they are and then plan to negate
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them as far as you can. The key here is anticipation and preparedness. That is, thinking
ahead and seeing risks before they manifest themselves and having in place a set of
clear responses.

In this light, it is possible to identify three main types of risks. The first is people-
related risks. As Kennedy notes, ‘pou must be interested in the project at the outset’
(1999: 128, original emphasis). So, a people risk is that you lack the interest in
your dissertation topic, which manifests itself in a lack of application and motiva-
tion. This makes the work you do on deciding a topic and honing the research
questions particularly important. A dissertation is an independent piece of work.
Even at those institutions where the level of support is high, there will still be
plenty of times when you will be working by yourself. Another people risk is that
you set the bar too high. Being heroic has no place in producing a dissertation;
better to be realistic when setting goals and to achieve them. For most students
the time allowed to produce a dissertation is not enough to learn a new language,
for example, so do not think you can factor this in when deciding on the location
of your fieldwork. Ensure that you either have or can acquire relatively easily the
skills required to deliver your dissertation. The same goes for the technical skills
required to analyse large datasets. Can you write the software program you need?
If you don’t have the skills at the beginning of the dissertation process when are
you going to acquire them?

Process-related risks, such as setting unachievable goals, or assuming that the type of
data you require is easily accessible, constitute the second type of risks of which you
need to be aware. Students who plan to work with existing data sometimes assume
it is easier to get hold of than it is, or assume that it will be in the form in which
they need it. Instead, students often have to re-work pre-constructed data, as well as
being aware of ‘the why, the how and also the when and where’ (Cloke et al. 2004: 37)
of the data construction. If the dataset was assembled for a different purpose or for
a different audience what do you need to do to it for it to be useful for your dis-
sertation? And, if you are relying on someone else providing your data there is a risk
that they will not deliver the goods. In this case, do you have a plan B? Another
process-related risk is the accessing of materials of different sorts, the origins of
which are a long way from where you are studying. While not all universities have
the same level of resources, generally the literature you seek will be accessible
through various on-line catalogues and search engines. Of course, even if you hap-
pen to be a student at one of the best-resourced universities in the world, it is
unlikely that you will be able to access all the literatures you want on-site! So, at
some stage it is likely you are going to have to order (and wait) for certain resources,
or spend time working out how to access certain on-line archives or resources.
There is always the risk that the documents don’t appear — then what?

The third type of risk is technology-related risks. These come in various guises.
Whatever your dissertation, there is always the possibility that files can be lost:
deleted, corrupted or quite literally lost. So, back up your work — not once, but twice
(or even three times: the stakes are that high!) — and don’t keep all the copies in one



place. had working me who had three electronic copies of his
work, you nk was g ractice but they were all in his car when it
was stolen a couple of weeks before he was due to submit his dissertation! You may
also be using software to generate and analyse data. These programs take time to
learn. You need to make sure you know what you are going to do with your data
once you have generated it. This demands a degree of technical expertise — and you
need to be confident from the beginning that you will get the support as and when
you need it. So, for example, if you know you are going to use questionnaires in your
dissertation, do you know what sorts of data will be produced and do you know how
you will analyse it? If you don't, will there be someone at your institution who can
help you over the summer when you want to run your models? You also need to
ensure that you understand the statistics/mathematics behind the sorts of numbers
produced by software packages, as the assumptions underpinning the data will need
to be explained in your dissertation.

Having outlined the various elements to your dissertation and assigned each one
the time you believe is needed to complete it, perhaps in the form of a timescale
with a series of milestones, and then thought about the risk attached to each, the
next step is slowly starting the process. In turning to reading the work of others and
producing a series of research questions, exploring the types of methods it might
make sense to use given the focus of your dissertation, and then exploring the kinds
of data you will produce and how you will analyse them, you will also return to
your milestones. It is fine to modify these. The timescale is not set in stone; rather
it is a ‘live’ document, one that reflects where you are in the dissertation process and
your informed expectations about what comes next. However, and that said, the end
of the timescale is fixed. That is the date for the dissertation to be submitted!

Sta ing your disse aton

According to Flick (2011: 32), ‘you should begin your research by reading’. This is
good advice and something that a number of my students appear to ignore each
year! In my experience some students put themselves under enormous pressure
when thinking about what should be the focus of their dissertation. Every year [
have students come to see me, stuck, unable to decide on what to do for their dis-
sertation. I ask them what they have done so far. A number seem to have sat at a

intheli ryorat and tried towilla  ert topi e into

'Many mto fo e ba s they have ho  in ucin ces of
coursework. Instead, sitting on their own, they find it hard to produce — almost out
of thin air — a focus for their dissertation. Looking at blank sheets of paper can be

S
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g
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on is too important to be left to chance, however, and so you need to devise some
strategies. Break down the process into clear steps that get you from where you are
to where you need to be. Write a list of things that could help you along. And it is
not only topic selection that can prove troublesome. While thinking about the focus
of your dissertation you also need to be thinking about research questions. This
involves narrowing down the focus of your dissertation, moving from an often quite
general topic to a more specific set of research questions.

Whether seeking to define the focus of your research or to produce some
research questions, a useful way of thinking about both is how actually they
emerge most easily out of a series of engagements with something or somebody
else. It might be an academic article that you have read that interests you, a pro-
fessor whom you find particularly inspiring, or something that you have heard
on the radio or read in a newspaper (Gatrell and Flowerdew 2005). It can be
anything from which you can draw some inspiration and insight, and that will
allow you to make some informed choices. After all, as Martin and Flowerdew
(2005: 35) note, “There are many possible sources of ideas which can be devel-
oped into good research questions [or topics]” In addition to arising out of your
relationship with something else, research questions do not come fully formed.
They tend to be bitty and disjointed, fragments of questions that you have to put
together and take apart, modify and so on over the process of producing your
dissertation. Your research questions are not finalized, if that is the right word,
until the end. Indeed, the questions will evolve over the course of the dissertation
process, which at some institutions can be a whole year. However, and despite
acknowledging that they should evolve over time, the first element of producing
a dissertation is selecting a focus, broadly understood, and then identifying spe-
cific research questions that you intend to address.

If you are reading this book you have already done some work by choosing to
research the city. You have chosen a particular focus for your dissertation. However,
having decided to undertake an urban project there is still a lot more work to do to
decide what it is you want to find out about — that is, the research questions you
want to answer. So, there are still some important issues for you to address! Hope-
fully the rest of this book will help you. However, if you have got to the stage of
deciding the focus of your dissertation, it is to be hoped that this has come about
in part through the reading advocated by Flick (2011). And, all being well, you will
have written notes and reflected on your interactions with something or somebody
else. For, as Walliman (2011: 33) explains, the ‘narrowing process will require a lot
of background reading in order to discover what has been written about the subject
already, what research has been carried out, where further work needs to be done
and where controversial issues still remain” As if to reinforce the non-linearity of
the research process — that is, the moving back and forth between the different
elements — having established a focus for your dissertation, and perhaps established
some research questions-in-progress (that is, subject to change), for many of you the
next step is to (re)turn to various literatures.



S tuat ng your disse ation

The bottom line is that it is unlikely you will be the first or the last to produce a
dissertation in your particular field. However, at times you may feel that what you
are doing is truly unique. It probably is in some ways. At other times you may feel
like it has all been done before. Again, it probably has in a manner of speaking. These
sorts of emotional roller-coasters are not uncommon for students doing a significant
piece of work over a number of months or years. Overseeing a research project that
means so much to you, literally in terms of its contribution to your overall degree
classification, draws on your emotional resources. In my experience students also
form a unique bond with their dissertation, sometimes struggling to put some dis-
tance between it and them, as they manage other coursework demands. This is
something of which to be aware and to manage.

In terms of the “value added’ of your dissertation, one minute you are pushing
back the boundaries of knowledge, the next minute you are plodding along produ-
cing something that no one would ever possibly want to read. The truth though is
somewhere in between.Your work will and will not be unique.To appreciate where
your dissertation sits vis-d-vis other similar studies you are required to ‘situate’ your
dissertation; this means to place it in its wider context. There are a number of ‘wider
contexts’, the most local, so to speak, being its place alongside other undergraduate
or graduate dissertations in your institution. So, it makes sense to have a look
through past dissertations to get a feel for the way they look and how they read.
Think carefully about when during the process you do this. You want to be
informed by the dissertations you read, but you don’t want to be led too much by
them. So, be clear on what it is you want out of reading the work of previous stu-
dents before you begin.

Further afield, according to Flick (2011: 35), four ‘wider contexts’ can be identi-
fied. These are:

Theoretical literature about the topic of your study

Methodological literature about how to do your research and how to use the methods you
choose

Empirical literature about previous research in the field of your study or similar fields

Theoretical and empirical literature to help contextualize, compare and generalize your
findings.

What should strike you immediately is that you need to situate your work in a
number of contexts, and that it is not enough just to cite the work of others in your
context/li review chapter. of others, whether in aca-
rnals, on [ sites Or in newsp s, should be cited through-
out the text. You are constantly in the throes of comparing your work to others,
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whether theoretically, methodologically or empirically. This is the case in all of your
dissertation chapters. As Kumar (2011) argues:

The literature review is an integral patt of the research process and makes a valuable contribu-
tion to almost every operational step. It has value even before the first step; that is, when you
are merely thinking about a research question that you may want to find answers to through
your research journey. In the initial stages of research it helps you establish the theoretical
roots of your study, clarify your ideas and develop your research methodology. Late in the
process, the literature review serves to enhance and consolidate your own knowledge base
and helps you to integrate your findings with the existing body of knowledge. Since an
important responsibility in research is to compare your findings with those of others, it is
here that the literature review plays an extremely important role. During the write-up ... it
helps you to integrate your findings with existing knowledge — that is, to either support or
contradict earlier research. (2011: 31-2, original emphasis)

So, different types of literatures will do different sorts of work in your dissertation.
In some cases you will use the literature to provide a theoretical background to your
dissertation. How have others gone about theorizing the topic you are studying? Is
there one theory that has become dominant? Or, are there a range of theories that
co-exist, vying for dominance? In other cases the literature you cite and draw upon
will allow you to compare your findings with those in other studies. So, you are
studying the planning process in Oran. What do previous studies of the city in gen-
eral and its planning in particular say? What about other studies within Algeria, or
within the wider North African region?

A further body of literature will allow you to write in an informed manner
about your choice of research methods. What sorts of methods have been used by
studies answering similar research questions used? What sorts of knowledge do you
want to generate? As you will see reading through the rest of this book, there are
a number of methods used to study cities. Your choice of methods is one that needs
to be made in relation to your philosophical and theoretical approaches, as all the
authors in this collection explain. Each method has its advantages and disadvan-
tages. It is particularly important that you learn from the work of others who have
done research on your topic. So, if you decide you want to study housing markets
in Latin American cities and the majority of work in this field uses pre-constructed
secondary data on cost and tenure then you need to think about whether you want
to do likewise, or to approach the topic slightly differently. That might mean asking
a different set of questions of housing markets in Latin American cities, which
would necessitate thinking about the research methods that might allow you to
answer these questions. For example, and to quote Cloke et al. (2004: 37), “We may
want to know things about the characteristics, activities, worldviews, and the like
of people living in a given locality” If this is the case for you, then throughout this
volume perhaps interviews (Cochrane, Chapter 4), ethnography (Swanson, Chap-
ter 5), diaries (Latham, Chapter 8) or videos (Garrett, Chapter 10) might be most
appropriate.



Perhaps the literature that students find hardest to use in their dissertations is

that on different ways of knowing. ‘[P]hilosophies inform work and ... research
qu are based on assumptions and ces between t ways of
kn ,ac to Aitken and Valentine ( :13). So, an nt aspect
of the formative work you do for your dissertation is to find out about the philo-
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research ... takes place in a philosophical vacuum’. Cities continue to be

researched from a range of different philosophical perspectives. At any one time a
particular approach may be dominant. Certainly much of the late 1970s/early
1980s urban studies literature was heavily informed by Marxism, and in particular
the writings of Manuel Castells (1977) and David Harvey (1973), amongst others.
This matters in terms of the research questions that were asked, the subjects or
topics that were valued and studied, the methods that were used, and how the
findings were written up. The current studying of cities is not dominated by any
one approach. If you read urban studies textbooks, whether written out of anthro-
pology, human geography, planning or sociology, that much should be clear
(Davies and Imbroscio 2008, 2011; Gottdiener and Hutchison 2010; Low 1999;
Pacione 2009). So, as you read the work of academics on the topic or topics you
currently believe will constitute the focus of your dissertation, stop and think
about their philosophical approach. Your choice is one that has to be made in
relation to the kinds of theories and methods you intend to use in your disserta-
tion, as if to reinforce how the different elements of the research process are all
interconnected. It is not a choice that can be made in splendid isolation. Many of
you will probably adopt a post-colonial or a post-structural approach. Be clear
what this might mean for the topic you study, how you study it, and what you do
with the data you generate. Others may adopt a positivist approach, and all that
goes with it. There is no absolute ‘right” or ‘wrong’ philosophical approach when
you are thinking about studying cities. Rather, the goal should be for you to
become familiar with the academic literature that exists on what you expect to
be your dissertation topic and to understand the links between the theoretical,
philosophical and methodological approaches adopted in this work.

Returning to Flick’s (2011) different types of ‘wider contexts’, underpinning each
of them is a set of assumptions that you know what you are looking for, which may
or may not be the case. Hart (1998: 13) defines a literature review’s content as:

The selection of available documents (both published and unpublished) on the topic, which
contain information, ideas, data, and evidence written from a particular standpoint to fulfil
certain aims or express certain views on the nature of the topic and how it is to be investigated,
and the effective evaluation of these documents in relation to the research being proposed

Locating theoretical, methodological and empirical literature for your dissertation is
an art not a science, however. While there are some systematic ways of going about
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searching, such as those outlined by Martin and Flowerdew (2005), ultimately you
need to factor in some time spent that generates little by way of return. Or that is
how it might seem. However, it is the act of searching and what you learn through
the process, rather than what you do or do not find, that might ultimately benefit
you most in your study.You are likely to hone your topic, focus your research ques-
tions, and generally rework your emphasis in and through searching for literature, in
the process fixing more closely on what is and what is not ‘relevant’. Taking notes on
what you have found, reading theoretical pieces alongside one another, discussing the
virtues of different methods, exploring possible case studies for your dissertation —
this is the iterative work that you will do as you situate your dissertation. So, rather
than a set of ‘relevant’ literatures — theoretical, methodological and empirical — waiting
to be discovered by you, they are in fact constituted and reconstituted by the work
you do. Until you have finished and submitted your dissertation it is not so easy to
draw firm lines around ‘relevant’ and ‘not relevant’ literatures. Only through this situ-
ational work will you become clearer on the focus of your dissertation, your research
questions and how you will go about addressing them.

Conc us on

This chapter has taken you quickly through the different elements of producing a
dissertation up to the point where you begin to undertake research. It has empha-
sized the need to plan the dissertation as a project, with a clear timescale and mile-
stones. There are risks involved in producing a dissertation, of which you need to
be aware. An important element to producing a dissertation is your engagement
with, and use of, existing literatures. There will be philosophical, theoretical, meth-
odological and empirical literatures that you will need to discover, read, learn from
and think about how you use in your own work: ‘No writing is done in a vacuum’
(Walliman 2011: 315). The different literatures will become more or less ‘relevant’ as
you hone and refine your topic and research questions, something you do best
through reading the work of others, whether it is a piece in a newspaper, an item
on television or an article in an academic journal. All of us are ‘largely dependent
upon data for the successful completion of our research projects’ (Cloke et al. 2004:
35), and the following eight chapters will each discuss a particular method, the type
of data it generates and its use as part of an urban project.
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ARCHIVAL RESE RCH

Stephen V. Ward

ntroduct on

An immense amount of source material for research about cities exists in archives. This
chapter gives a brief overview of the opportunities for archival research on urban topics,
highlighting how appropriate archive records can be located and used most effectively.
Examples will be drawn largely from research into the historical development of urban
planning. However, many issues are typical of other kinds of urban research topics. For
example, the chapter highlights the nature of archival research compared to other
research methods. It also shows how the research evidence from archive materials is not
confined to their immediate content. More hidden meanings can be uncovered from
the interpretation of documents prepared for quite different purposes. The chapter also
discusses how archival research evidence can be incorporated into research projects such
as undergraduate and graduate dissertations. Like the rest of the book, therefore, it is a
practical guide that also raises bigger questions about methodology which you should
consider before, during and after your research (see Chapter 2, this volume).

hat are archives?

In most cases, archives are specialized buildings or parts of buildings such as librar-
les or museums where various kinds of records are kept and, in most cases, made



wailable to researchers. Some archives are major national institutions, such as the
UK National Archives at Kew in London (www.nationalarchives.gov.uk), which

house the records of the state. There are equivalent institutions in most countries,

normally b capital cities, t n na such as the United States
of America archives.gov/) tra W. ov.au/) actual records can
usually be accessed . Most countries also have r sofn al
or sometimes wider ce. In the UK, for example a of the al
[nstitute of British Architects are housed within the Victoria and Albert Museum
(www.van. /content/articles/v/vam lec ). It tains the draw-
ings and pe 1 papers of many individ pl mmp 1t roles in shap-

ing the face of cities.
Most affluent countries also have many sub-national archives. All federal

nations have important state or provincial archives. Scotland also has its own
national archives in Edinburgh. Below these there will usually be archive offices
organized at regional or local level which hold many records of local and
regional significance, including those of local and regional government and
newspapers. In addition some have wider interest for broader research topics. In
the UK, for example, the Hertfordshire County Archives house important
records of the garden city and new towns movements (www.hertsdirect.org/
services/leisculture/heritagel/hals).

Major universities also have diverse archive collections. The University of
Liverpool in the UK, for example, has the papers of two very important British
planners (who both worked extensively elsewhere), Lord Holford and Gordon
Stephenson (http://sca.lib.liv.ac.uk/collections). In the USA, Cornell Univer-
sity holds the papers of the major American planner Clarence Stein (http:
//rme.library.cornell.edu/ead/htmldocs/RMMO3600.html) and the George
Mason University in Virginia holds the valuable Planned Communities Archive
(http://sca.gmu.edu/finding_aids/pca.html). In quite a different vein, the Uni-
versity of Sussex in the UK houses the archive of the Mass Observation social
research organization (www.massobs.org.uk/overview_collections.htm). This
includes many very detailed reports that together chronicle everyday life
throughout Britain from 1937 to the early 1950s, indicating much about the
daily practices, attitudes and opinions (including about planning) of ordinary
people.

Many organizations will, of course, have closed archives relating to their current
business. However some non-current historical records remain with their originat-
Ing organizations, which make them available to researchers. On the whole such

g  nts are t l in the USA Co aAr sin the p ly
o planne of the same in and ne such e le
¢ archives of the new town itself, they also
use, an internationally significant innova-
In the UK many comparable records have
wersities. However, many organizations
Town and Country Planning Association
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(originally the Garden City Association), which keeps its own archives covering
long history (Bassett 1980)

at kinds of record are in arch ves?

The typical records found in these different kinds of archives are text
ments which might be handwritten, typewritten or printed. Photograp
drawings and maps represent other kinds of archived records that are po
significant for urban researchers The common feature 15 that all are doc
produced at a particular pomnt 1n time to represent some activity, event, scene
et of circumstances for a specific purpose The very words ‘record or
ment’ have tended to signify what we now call a ‘hard copy’, that is, so
produced on paper. Increasingly, however, more documents may for ¢
tion or space reasons be made available to researchers in other forms uch
digitally or on microfilm n recent years, more records have also been origi
nated 1n a digital form

Both these recent developments are beginning to stretch the notion of
archive from a collection f hard copy do uments held 1 a specific building
omething that exists virtually, capable of being accessed remotely. In a few cas
for example Historic Digimap, many older maps published by the British
Survey can now be accessed electronically (http  edina.ac.uk/ digimap/descriptio
historic overview.shtml) This 1s also increasingly the case for many local pho
graphic archives. The UK National Archives has recently begun to implement
policy for archiving websites and other digital media, which opens further
sibilities for research (www.nationalarchives gov.uk/information
projects-and work/digital-preservation.htm More ambitiously, the US Natio
Archives and Records Administration 1s presently working 1n partnership
Google to digitize 1ts entire collections. t seems likely this trend will m
become much more widespread

ann ng archiva search

What records are likely to be available?

Each res rtunities but will also co the scope
form of other forms of research, 1 work is
evidently limited to events and phenomena for which records mainly

have already been made t 1s also clearly more appropriate for research with
historical dimension But what does ‘historical actually mean 1n this c
Almost always there 1s some delay before documents become available for



privatized companies formerly in public
e to release or withhold their records as
t least some of their records but when,

ment and public bodies in democratic
e when and to what extent researchers
¢ such records. The first is
right to inspect public do
reasons (for e, security, commerc
second is th iduals should have a right of privacy over information col-
lected about them.
The varied interplay of these principles has produced different practices in differ-
ent countries. The US system (and that of Canada) is based on open access. In

an

wi

pe
(2013-18) b essively edt H certain records nly per-
sonal or sec are ret for er . To further co cate the

position, this approach has been modified, as in many other countries, by freedom-
of-information legislation. This has gone some way to open access on request,
releasing many very recent documents and some that were formerly retained
beyond 30 years (Dacre 2009: 6-8).

What does (and doesn’t) survive?

Despite these various (albeit shrinking) restrictions, vast quantities of material,
often covering the relatively recent past, can be found in archives. Yet even these
are far from being all that were ever produced on their respective subjects. Only
a small proportion is actually retained. The UK National Archives, for example,
keep only the approximately 5 per cent of public records that are judged as having
enduring historical value. The US National Archives and Research Administration
retains only between 1 and 3 per cent of federal government documents in
perpetuity.

In other cases, important records may have been wilfully or accidentally destroyed

of deceased prominent individuals i planning or defunct organtzations, are
well organized nor clearly catalogued. They may be held by well-meaning
often family members or those intending to write books, but the long-
effects of keeping papers 1n lofts sheds or garages are often unfortunate. The
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misfortunes of life also mean that the papers may come into the hands of others
who do not value their significance.

The other side of this problem is that public archives often lack the space, funds
or human resources to organize new acquisitions. Often some kind of dowry or
grant is needed to underwrite the cost of their successful integration. Even some
collections that are in archives often remain only partially organized. Catalogues
(especially those accessible on the WorldWide Web) may also be sketchy or incom-
plete.You will have to learn to ‘read between the lines’ of catalogue entries to decide
what documents to request.

Preparing for archival research

How then can you respond to this often bewildering picture and find suitable archi
val material? For many modest research projects with a clear locational focus, the
relevant local or regional archives will be the bvious starting point. Yet, even
such cases, other archives may be relevant. Decisions about mmportant local govern-
ment policies, for example, especially controversial ones will often have been con-
sidered at national level, with records created and hopefully retained as a result. The
involvement of national pressure groups adds another dimension that may have
generated material in other archives. And, of course, many more ambitious research
projects will not be confined to one locality.

For such projects, the web, despite any imperfections at a more detailed level,
certainly helps researchers to locate relevant archives. For UK researchers the
National Archives website www.nationalarchives.gov.uk) provides an access pont
for all kinds of archives, not just the national public records that it holds Very impor-
tantly, 1t also hosts the Archon gateway which identifies and locates many publicly
accessible archives around the world www.nationalarchives.gov.uk/archon/)
Although this website’s advice 1s specific to the UK, the same pattern of access 1s
reproduced 1n many other countries, respective national archives also serving as
gateways. There are also other important web gateways, which vary greatly
country to country. In Canada, for example www.archivescanada ca gives access to
the catalogues of all the country’s major archives. The Archives Hub (http:/ archiveshub.
ac uk/) 1s another important resource, mainly concerned with archives held in UK
universities. Finally we can note the important resource on non-governmental
organizations and pressure groups operating in the UK since 1945 (www.dango.
bham.ac.uk/index.htm). The records of these types of organizations are notoriously
difficult to track down, so this recently created database is particularly welcome.

The need for direct contact

When you have got the scent of likely archives, it is best to make direct contact
archivists there. Almost invariably they will be helpful as to how collections



h, this will depend on how clear you are
ome cases archivists may be extremely
ts of their collections but this does not
investigation should be about. They may
ork on the specific collections. This itself

be able to advise how best to use the

u must have one or more clear research
n the scale of the intended work (see

h in a particular archive, it is essential to
out the timing of a visit and what docu-
, such as the UK National Archives, an
automatic document pre-ordering system is available via the Internet. Apart from
the details of the actual research, various practical arrangements for access can also
be checked. The opening times of archives can be quite short, often significantly less
than those of libraries. Some archives require users to become members. Usually
e
e
t
trusted to use the records properly.

Other considerations are what arrangements exist for taking notes. Laptop use is
now widely presumed but some smaller archives will only have a limited number of
workspaces. Many archives do not allow pens to be used and some will not even allow
them (or rubbers or pencil sharpeners) to be taken into rooms where documents are
produced. The arrangements for copying documents should also be checked. Even-
tually, digitization projects will reduce the significance of this. Photocopying in
archives can be expensive because of the care needed with sometimes fragile docu-
ments. However a very welcome recent development is the growing freedom to use
digital cameras, which put documents at much less risk. By no means do all archives
currently permit photography and some will make a charge but this is usually worth
it.You can save time and money by this means, especially in archives distant from your
home. If any more than a few records are photographed, however, the images should
be carefully sorted and (probably) printed out immediately after a if
they are to be comprehensible for use in your dissertation.

i oi garchva researc

ading archival records critically

key thing to remember when undertaking archival research is that the material
examined was prepared for purposes other than your project. This way of
evidence differs from other forms of research where the raw material is
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directly researcher-generated. In archival work, you are essentially interpreting
deriving meanmg from other people’s representations of various ets of

stances (Scott 1990: esp. 28-35 If the research q estion nvites only a descriptive
answer, for example about the unfolding of events archival research may
involve finding the appropriate records and summarizing them. But if some de
problematic 1s being explored as 1t usually 1s 1 any worthwhile piece of work)
then you will need to approach that question indirectly 1n your reading of
records A key skill of archival research 1s knowing how to do this.

Any record can be considered to encompass at least two and perhaps more
of discourse and therefore research meaning The primary discourse of any record
concerned with the specific things that 1t documents  for example, that a
set of people were present and caused something to happen on a particular date 1n j
particular place. The most obvious aspects of a record’s secondary discourse would
concerned with matters of immediate context: why were these people there,
were they and what prior knowledge and ideologies did they bring to the
Beyond that, there would be the wider context: how far were the actions they
taking being shaped by individuals or forces that were not directly recorded?

In order to derive and explore these different levels of meaning, you must always
consider why any archival records bemng used were originally prepared and by (and
for) whom Were they part of an ongoing process or did they record some end p
where a decision was reached or something else significant was recorded as
happened? What kind of language  used preparing the record  does 1t,
example, represent ome kind of “insider discourse’ where highly specialist terms
used or does 1t use more accessible, everyday language? Would the document
1t was originally prepared have been widely accessible, or was 1ts circulation
to have been confined to a few people and if so who and why? Whose ‘voices
present 1n the record and whose are not? What are the document’s ‘silences’
matters ignored or marginalized? As these questions are addressed, 1t becomes
sible to understand the ideologies that shaped the formation of the record and
point of view that it embodies.

For many researchers these critical skills develop with experience as ever
numbers of archival records are inspected and interrogated. Yet 1t inherently
difficult to achieve this if you are confined to one set of records originating from
single source (for example a central government mustry or a local authority) t
easy, particularly when examining a large number of such documents to begin
accept without question the scheme of representation adopted by the authors of
document. However, 1t 1s very important that you are able to look beyond this
maintam a critical distance

Examining different sources

As in any other forms of research, a key way of doing this is to examine
sources on the same subject. Accounts by other researchers based on their



bigger research project, however, this
original sources. Often the most con-
contemporary comment 1n newspapers
e BBC written archives). This is not to
the last word on matters of accuracy or
t tensions or controversies and give a
documents may be silent. The historic

archives of major newspapers can now be accessed online (often free to students

through their instit libraries) with usually ex nt subject search

es. The local press is ss easy to use but dates of events often pro-

pointers as to where to b n searc P cuttings col  ions accumu-

by public agencies can a  be inv le sometimes ear in official
record files.

ry re may also ersonal es o s ey actors

i e a different often viv c perhaps

revealing sides to the story different to that which emerges from purely official
sources. If they exist, such sources often show that, alongside the official process of
committees, minutes and formal letters, there are often important personal inter-
changes occurring away from formal arenas. The well known (published) diaries of
Richard Crossman, who was a government minister of housing, planning and Jocal
government in the 1960s, are a case in point (Crossman 1975). Still more revealing
were the earlier diaries of Berthold Lubetkin, the architect/planner of the abortive
but widely celebrated and highly radical plan for the coal mining New Town of
Peterlee in County Durham during 1948—50 (RIBA Archives, LUB/15/20). And
there are others becoming available, sometimes on the web.

ow much is enough?

As these other avenues for research suggest themselves, what initially may have
seemed a manageable programme of archival work can soon start to burgeon,
causing anxiety for researchers. This is compounded by stories that every experi-
enced archival researcher can tell about how they made important discoveries by
aecident. For example, it was only the arrival of a mistakenly ordered file from the
1950s about the New Towns that led the official historian, the late Barry
ingworth, to discover that the Conservative government at the time was
vely considering scrapping the whole programme (Cullingworth 1979). Other
include the finding of key items 1n places quite unsuspected from their
r The long unpublished report of the distinguished British
an’s 1962 wvisit to the United States when preparing his
Tiaffic n Towns report turned up 1n this way (UK National Archives, HLG

Ward 2007: 380-1).
moments of discovery can seem little short of sublime, at least amongst
of people who enjoy working in the archives. The desire for such highs
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can, though, have a strangely addi tive quality And, like every addiction 1t has
downside Fear of missing some great discovery can result in excessive prolonga
tion of a research project All programmes of work 1n the archives mus

have some ex1 trategy. A clear plan of mvestigation should involve a sp

list of documents an element of sampling of documents that seem as if they
have ome relevance and some flexibility to allow unexpected trails discovere
en route to be followed. But then, move on. In archival as other forms of
tigation, research 1s an attitude of muind that may well persis for life but for
researchers  has to be delivered mn the form of finite programmes As a tude
you will have a deadline and 1n most cases this will be non-negot: ble. H
fascinating the archival work you are doing, a missed submission will incur e
ous penalties!

rit ng up arch va researc

Not overdoing it

Great discipline 15 also needed in writing up archival work. You will
certainly have a word limit beyond which you cannot go. There 15 a big em
tation to parade much more of the detailed evidence than 1s really necessary
develop the argument Anyone who reads novels will probably have come
auth rs who cannot resis parading the fruits f their research across many te
ous pages quite unnecessary for the development of the plot. Their equival
in dissertations are those of you who find yourselves unable to refrain
larding your accounts with great slabs of verbatim quotations, often of
details or rhetorical flourishes that could much more succinctly be expressed
your own words.

Quotations can certainly give an authentic feel to the research but the
should be aware how quickly the returns diminish with excessive use. They
be used mainly to highlight key phrases that reveal the processes and
which are evident n the documents If longer quotations are necessary, they
be used selectively, perhaps to illustrate an example of a more general
rather than documenting all possible instances References should always
included to show the researcher has done the work and to allow others to
up in their own way. (There are usually conventional ways of citing from
archives so that the precise location of evidence can be clearly specified.) But
effect to be aimed for is that of a researcher who is in command of the
but not overwhelmed by it.

Jumping easily from an extensive body of very detailed notes to the desired
cmct account that ombines a strong ense of narrative direction with sharp
vivid insights mto the larger themes of the research 1s not easily done.
researchers find 1t useful after a spell 1n the archives to reflect on the way their



g what seem to be critical episodes that
version. These might be discussed with
so as not to strain tolerance) parents or
ergent understanding of your research
e final version that you will submit needs
words and expressions to do it succinctly

and effectively.

ntegrating archival findings with other evidence

In the final write up, archival evidence will often be integrated with that gathered
in other ways. Clearly other methods may generate their own write-up needs.
However, seen from the perspective of archival research, it is usually preferable to
i ate these ources of evidence ch as 1 all the pos-
s es of do ary research to be efte str (and its
limitations moderated).

A common way in which this integration can occur is that interim documents
concerned with the evolution of thought or policy are compared with a final pub-
lished version. Sir Ebenezer Howard’s archive, for example, contains earlier drafts of
his famous 1898 book To-Morrow: A Peaceful Path to Real Reform which set out his
vision of the garden city (Ward 2002). Comparison of these with the published ver-
sion reveals underlying political values that he subsequently camouflaged to widen
the book’s appeal. His famous three-magnets diagram, for example, originally incor-
porated the word ‘socialism’, replaced in the published version by the less conten-
tious ‘co-operation’. Another diagram lost its Messianic slogan ‘Go up and possess
the land!” in the published version.

Another common kind of integration would be of personal interview mat-
erial either derived directly by the researcher or increasingly from oral history
projects. Such approaches can be important to fill in gaps in the sometimes bare
details of official reports. They can also help to assess the impacts of planned
environments in use by integrating the perspectives of those people under-

resented in documentary archives. The ‘planned for’ who live their lives in
the towns and cities that planners and political leaders aspire to shape have
often been neglected in accounts relying on official records. There has been a

written down in documents until they were in an advanced state.
Stephenson, the former head of Planning Technique at the Ministry of
and Country Planning during the most formative years of the 1940s,
y admitted to an interviewer in 1992 that he and his colleagues

y kept their discussions off file until they had decided what to do
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(see Ward 2012). They are sobering words for any researcher, not to put all
or her faith in archives. p

Conc usion

No methods are perfect, of course Despite the various health warnings made
this chapter, archival research remains the only way of gathering ext
detailed research evidence that was compiled a the time It 1s particularly su
able for research with a historical dimension bu 1s a skill that all re ea
ought o p ssess o some extent Even if used nly 1n a supporting role
side other methods, archival research can garner results of unique value
authority. Mastery of archival sources and therr e 1n research can ften
prized as a sign of true cholarship. Yet care 1s needed n using archives. U
research methods where evidence 1s directly generated by the research  a
part of archival work is finding out if suitable material exists, where it is
whether 15 accessibl  Persistence 1s sometimes needed especially
archive are not well catalogued. But the archival ques doe not end when
matters are overcome.

Once found, it is important always to appreciate that the archival mate
were generated for purposes other than your particular project. Depending
why they were compiled, by whom and for what purpose, they will
strengths and weaknesses as sources f information and understanding If the
value of an archival ource 1s to be realized, these aspects must be
Archival texts need to be read and interpreted at evels deeper than face val
with supplementary work as necessary to reveal their surrounding c
dimensi ns Many archival rec rds are compiled by people or organizations
sufficient resources, organization and power to make and maintain rec rds
will 1nevitably have an 1mpact on the way the circumstance dealt with 1n
documents are represented The voices of ome interests may well be
or detectable only mn a muted form. Sometimes, however this limitation can b
offset by using other archival sources or by other research methods, such as
discussed in other chapters.

All these things mean that archival research can be difficult to confine
predefined limits. As on-going relaxations in document release occur and
access increases the quantum of new archival material, this challenge to
ers will also grow. But the possibilities will surely outweigh these
Whether in traditional archives or virtually at a remote computer or other
tronic device, researchers will soon be able to reap the full rewards of the
tion revolution of recent decades. The opportunities it presents for researchers
all kinds will be immense. Students preparing dissertations can certainly
these. Never before has the scope to use such a wide range of rich research
erial in archives been so great.
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Frequently Asked Questions

1. How could I locate records appropriate to my researxch?

re cuses lar contact ive
Ift is nati nat , use the
national archives website either directly to identify appropriate
records or locate other relevant archives.

2 What do I need to considerin preparing for my work in the archives?

Before your first visit, make an appointment and check what will

be needed from you, what the rules are about computers, cameras,
y time you visit, pre-order as precisely as possible the
sh to examine.

3. How can I read archival materials critically?

Establish why and by whom the documents you are examining
were prepared. Find out as much as you can about the individuals,
institutions and processes which are recorded. Ask yourself whose
interests are absent from the documents, and why.

4.How canl offset any limitations in the archival sources I amusing?

Examine other records that report or comment on the same subject
(for example, newspapers or other mass media). If possible, conduct
your own interviews with individuals involved or affected. Seek
relevant secondary accounts.

5. How can I distil my research notes into a cogent final account?

gularly review your notes and consider how they relate to your
main research questions. Discuss your evolving thinking with your
ervisor/adviser. Produce a full draft of the relevant sections of your
search soon after your archival work is complete.
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nature. It is especially insightful about the problems that arise in deriving
meaning from documents.

Hoggart, K., Lees, L. and Davies, A. (2002) Researching Human Geography.
Arnold.

Chapter 4 of this book gives a fuller account than the present chapter of the
ticalities and methodological 1ssues involved 1n documentary research. t1s
useful for geographical and related research ging specific urban examples.
examples show how detailed documents can be used to research urban change.

Prior, L. (2003) Using Documents in Social Research. London: Sage

This provides an' interesting contrast with the present chapter. It discusses how
use less-formal types of documents such as those prepared as part of
employment or other purposes on a short-term, working basis which may not
essarily ever be housed in archives.

www.archivesmadeeasy.org

This website, hosted by the London School of E onomics focuses on

history. However the helpful information and practical advice 1t contans 1s of
est to other researchers The so-called easy archives tips help researchers prepare
work 1n specific major archives around the world.

www.nationalarchives.gov.uk/archon

There are many published or semi-published guides to archive collections.

ingly material of this kind 1s web-available or web-created. This particular resource
guide researchers to many publicly accessible collections throughout the world. It
also accessible through the national archive websites of many other countries.
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Two main strands can be identified in (sometimes productive) tension between each
other when it comes to researching the city: the first is largely focused on the
experience of everyday life — how people live their lives in the city; the second is
more explicitly focused on charting sets of power relations within and beyond the |
city. It would be wrong to imply that there is some unbridgeable divide between
these two sets of concerns but it would be equally mistaken to pretend that there
are no differences in emphasis (and sometimes more). The aim in what follows in
this chapter is not to present stark contrasts that make it necessary to choose
between different epistemologies from the start, but rather to set out possibilities
and explore ways of thinking through the implications of the choices that are made
as part of the research process (from the questions that are asked to the research
methods adopted and the answers that may be generated, see Chapter 2, this vol-
ume), as well as highlighting those areas in which there may be consistencies in
approach across apparently disparate fields.

The interview is perhaps the most taken-for-granted social research method that
there is, incorporated into the familiar ways in which people learn to interpret the
social world as much as in the fieldwork practices of human geographers (e.g. se¢
Cloke et al. 2004). It is ubiquitous as a technique in radio and television news and
documentaries, with particular proponents of the art being praised for their
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as at least one important source of evidence. Think about any piece with which
you are familiar, and the evidence that is mobilized to make the argument. But in
a way it is the very ubiquity of interviewing as a technique that we are all accus-
tomed to using, or have seen used as a means of managing social life, that highlights
the challenge of using it effectively as a research tool. There is a strong temptation
to see the interview unproblematically as a means of uncovering truth, whether by
exposing those we are interviewing (uncovering what they are hiding) or by acting
as a conduit for them to express their views, by giving a voice to outsiders or act-
ing as an insider reporting the views of the powerful or the rich (the people who
are not like us) to an expectant world. Easy familiarity should always set oft alarm
bells for anyone seeking to engage in social research — it is important to reflect on
the social relations that may already be entangled within any research method on
which we draw.

In other words, rather than simply being a means of uncovering some underly-
ing truth, the interview has to be understood as part of the process by which
contemporary society is defined and individuals understand their position within
it. As well as being a tool that is frequently utilised in the practice of social science
research, and in researching cities in particular, the interview process is itself a
social practice that requires examination (see e.g. Gubrium and Holstein 2002;
Silverman 2004).

Historically — as Mike Savage 0) fully r ds us — the interview
has been distrusted by social scie s, 1 becau is understood to be a
performance, by interviewer and by interviewee. Instead there was greater reli-
ance on observation, participation, immersion, involvement in ‘natural’
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of research was emphasized, finding an expression in the form of questionnaire
surveys largely relying on closed questions of one sort or another; the systematic
aggregation of data in this way was assumed to make it more susceptible to
scientific — or at any rate mathematical — analysis.

The use of the interview as a research method has attracted criticism for what
is identified as an underlying romanticism because of the way in which it implies
or assumes that the interview offers a means of allowing people to reveal them-
selves as part of a search for some sort of authenticity (Gubrium and Holstein 2002: 13;
Hammersley 2008: 89). However, the observational tradition can itself be criticized
for incorporating its own form of romanticism — nothing is ever quite as neutral
or ‘matural” as such an approach implies and the p em of man
researcher as well as researched remains a real one, to extent can
times feel as if the main focus is on allowing researchers to celebrate their own
privileged access to (and sympathetic understanding of) some exoticized or prob-
lematized urban sub-culture.

And while the survey approach may be effective in identifying broader trends, it
is less likely to be able to explain them or by
those experiencing or shaping them. So, ath ure
of the interview, and the extent to which the interview is a relationship between
those involved in it (those constituted as interviewer and interviewee) as a means
of ending the matter, it becomes necessary, rather, to take account of it in develop-
ing an approach to interviewing. As Martyn Hammersley (2008: 98) puts it, ‘the
fact that interviews are a distinctive type of situation does not necessarily mean that
what happens in them carries no reliable implications about people’s attitudes,
perspectives etc.

In this context, the ;of ¢ al engagement,itm  rst be h just asking
how researchers use i ews, what they are expe to de

hat are interviews for?

Savage (2010) identifies two main interview traditions in the social sciences: the
first was already being pursued by Sidney and Beatrice Webb in the early years of
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conversations with a purpose involve an active collusion between participants’
(Cloke et al. 2004: 155).

Empbhasis is often placed on relations, emotions and affect and with the particu-
larities of power as it is produced through a range of practices rather than the
uncovering of pre-existing structures of power and influence (see Pile 1991; Smith
2006).The importance of recognizing the interview as a relationship between inter-
viewer and interviewee, jointly producing knowledge, is fundamental here. And
understanding the interview as relationship means moving away from an approach
that sees the role of the interviewer as being to extract knowledge, information or
even meanings from the person being interviewed. Liz Bondi (2005: 443) draws
directly on psychotherapeutic approaches to highlight the relational nature of the
process — the ‘betweenness of emotion’ in the interview as ‘a situated account of
meaning-making and knowledge production’.

In the end, however, it would be a mistake to draw too clear a divide between
these two ways of understanding the interview method. In a sense the second is also
a reminder to those engaged in the first sort of interviewing (interviewing elites,
professionals, policy actors) that they too need to think about the interview process
itself — it is not enough simply to see it as a more or less neutral mechanism through
which power relations can be identified and explored. Whatever the context and
whatever the focus of the research, interviews need to be understood as relationships
between interviewer and interviewee. As Sarah Neal and Eugene McLaughlin
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see power as something that is negotiated or assembled rather than something
pre-existing just waiting to be called into play (see also Allen 2003). If this is the
starting point, then interviews can be used to open up these processes, following
up how the relationships are understood by a range of people being interviewed,
without assuming any single interview delivers a straightforward answer to the
question being explored.

But, of course, interviews are also used by researchers who view power rather
differently, whether by those who see it as deeply rooted in structures of social and
economic inequality, by those who come from a pluralist tradition that secks to
identify the relationship between interest groups of one sort or another, or by those
who see it as still more elusive, expressed through networks of one sort or another
(Judge et al. 1995).

Asking questions of those in power may also help in identifying unequal processes
of decision making that benefit some at the expense of others, and in that context
the first tradition with its focus on power and influence (which implies a continued
distance between researcher and researched) remains an important one (see e.g.
Cochrane 1998; Peck and Theodore 2012; Ward and Jones 1999). Building on his
experience of researching Cardiff Bay’s Urban Development Corporation in the
1990s, Mike Raco makes a powerful argument for the role that academic research-
ers might have in opening up powerful institutions to interrogation by more
community-based organizations (Raco 1999). From a different perspective, in his
exploration of the failure of a major urban transportation initiative, Bruno Latour
combines a systematic approach to interviewing a series of significant human actors
(policy professionals, technical experts, politicians, business people) with a review of
policy and technical documents in ways that are intended to allow the voices of
other (non-human) actors — such as the mechanisms to be integrated into the auto-
matic systems — to be heard (Latour 1996).

The point here is not to dismiss one or other approach but to recognize the
tensions between them and to think carefully about the ways in which interviews
may help to inform research that has quite different starting points. How the inter-
view process is approached will vary, depending on the philosophical or theoretical
starting point and depending on the questions being asked; and, of course, the
former will help to determine what questions are deemed to be worthwhile or
helpful. Questions are generated from within not outside particular paradigms (or
worldviews), however much effort is directed towards allowing the evidence to

speak for itself.

at is an interview?

Thinking about these issues also necessarily raises the question of what an interview
is. Not only is each interview different because each involves a particular relation-
ship between interviewer and interviewee, researcher and researched, but more
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that lead and the relationships of which they are a part. Wi a broadly
fram t of concerns, the aim is effectively to allow and even u the per-
own concerns and develop their own
escarch is unfocused or the discussions
d fashion — on the contrary, it requires
o explore a shared set of concerns. So,
for example, in their book on free association and the interview method, Wendy
Hollway and Tony Jefferson (2000) retain a focus on understanding and researching
the fear of crime, drawing on the psychosocial subject to understand the relation-
ship between the individual and her/his social positioning in terms of discourses,
intersubjective relations and responses to events.

Liz Bondi (2003: 72) explores the interview relationship with the help of the
notion of empathy — ‘Imaginatively entering into another person’s experiential
world at the same time as retaining awareness of the difference between one’s own
unconscious experience and that of the other means being an observer of the pro-
cess at the same time as being a participant.” The ‘oscillation between observation
and participation’ that Bondi (2003: 72) highlights powerfully captures the experi-
ence of the interview as social science method, whatever the context. It is not pos-
sible to pretend that the interviewer is some sort of objective and distanced agent,
divorced from the relationship of which she or he is a part, but it is nevertheless
important to recognize that (however empathetic) the interviewer and interviewee
are not reflecting on the same experiences, and in many cases the social distance
between the two may be very wide (whether because the researcher is exploring
the politics and lifestyles of the elite or those of the poor, across class, gender and
eth )-Maint  ng  paration is nta ctofthe p s, allowing
the rcher to  err e and refle isb gsaid and it is being

ognize that interviews are not merely
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engage 1 1t, as one might do 1n any more informal conversational setting. At 1ty
simplest, this may involve noting expressions, pauses or shifts 1n attitude, and system-
atic research notes can be as revealing as the recorded words. Mike Savage’s (201

65-86) review of a series of mterview based projects dating back to the 19
drawing on the notes prepared at the time, provides fascinating insights 1nto
relationship between researcher and researched at different times and different con
texts as, for example, mterviewers negotiate around domestic space and
households  highlighting the ways 1n which the research process both helps to
frame how that space 1s understood and 1s itself framed by 1t

If the open ended approach to mnterviewing helps to deliver important insights
mto ways of understanding and managing the nterview process, 1t 1s the semi-
structured nterview that seems to be dominant qualitative research i human
geography and city-focused research mn particular. In part this may be because 1t
might give you (not always ustified) reassurance that you are 1n some sort of contro]
and can direct the questions more or less effectively. This may be reinforced by the
careful use of prompts  making 1t possible to follow up on points ensuring that the
broad direction of the q estions 1s maintained. In practice, the division between
open ended or free association) and semi-structured interviewing may be exagger-
ated, since a topic lis will also be used even m the most open-ended of
and the most effective semi-structured interviewing will necessarily encourage
those being interviewed to reflec widely on the questions.

Nevertheless the difference i emphasis 1s a real one and als reflects the dis
tinction made above between research whose main purpose 1s o elici informa-
tion and chart networks of power and those whose main purpose 1s to explore
meanings and ets of understanding. The senu structured interview format 15 one
that works particular y well with elite professionals (however defined) and those
who are n protected positions of one ort or another precisely because 1t provides
a structure, which operates as a remuinder about the purpose of the interview,
reinforces the autonomous status of the researcher as some sort of expert, making
1t less likely that the interviewer will be sucked mto the world of the person being
researched a potential danger of devel ping empathy Since time 1s often a con
strain 1 nterviews of this sort, a semt structured nterview schedule also has the
advantage of providing a framework that helps to ensure that all the imp rtant
1ssues are covered in the time ncidentally, if handled flexibly enough  may also
allow for more extended dis ussion if the developing interview relationship
means that the discussion extends beyond the time initially agreed. (Despite their
nitial concerns about time nce they are allowed to talk about themselves and
their priorities, even the mos apparently time constrained interviewees are often
eager to continue.)

Within the same broad overall project, both approaches may be incorporated
where they are able to complement each other — so, for example, in one project
focused on rethinking everyday multiculture in new urban spaces and consider-
ing its relevance to policy, I have been involved with others in developing an
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ho s n contro ?

So far the emphasis of discussion has largely been on the extent to which the inter-
view should be seen as a collaborative activity — a shared endeavour — through
which knowledge is generated collectively, even if sometimes the expertise of the
researcher does seem to trump the interpretation of the person being interviewed,
however much it is couched in the language of co-production (Hollway and Jefter-
son 2000). But, like any interpersonal activity, interviews also incorporate power
relations to which attention must be paid.

Historically the main concern has been that the researcher effectively shapes
the agenda and in doing so shapes (and may even determine) the way in which
the person being interviewed is able to respond. The fear is that in practice the
researcher may take on the role of speaking for the interviewees, rather than
allowing them to speak for themselves. As the ultimate author of any text, she or
he — and you in the case of your dissertation — determines what is said, and there
is always a danger that the person being interviewed may simply be mobilized as
part of or inserted into a narrative developed by the researcher. This may be a
particular problem when the research is focused on groups who are understood

example, see Hopkins’ discussion of
f which he was working with young
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Frequently Asked Questions
1.What are interviews for?

There is a danger of taking interviews for granted as an unproblematic
source of evidence in researching the city, so it is important to think
carefully about what they can be expected to deliver in answering
particular research questions. Although they can be used to generate
information (in a sense using those being interviewed as sources — as
informal researchers), they are most valuable as means of allowing

and enabling people to discuss their own experience, their own

po nco to n Y it.
Int nor thi Y s ods
complementing each other as part of an integrated research strategy.

2.What is an interview?
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(Continued)

process, a relationship that may go beyond the particular moment of
the interview itself. Each interview involves a process of negotiation
between the participants. The implications of this are significant,
because it implies a continuing process of reflection by the person
undertaking the interview, the building of an empathetic relationship
with the person being interviewed, but also a self-conscious
distancing based on the recognition of the purpose of the interview —
clarity about what is expected from it. In that sense (as Bondi puts

it) the interviewer must be an observer as well as a participant.
Different sorts of interviews — from open-ended to semi-structured —
will be appropriate in different contexts, depending on the focus of
the research.

3.Who is in control?

Once one accepts that interviews have to be understood in the
terms discussed above, then it is important to reflect on the power
relations that may be expressed in practices of interviewing. One
fear is that the interviewer may effectively shape the process in
ways that leave the people being interviewed as subordinate

in one way or another — dependent on the researcher to define
which responses are legitimate and which can be discounted. In
other words there is a risk that the power relations involved may
limit rather than enable other voices to be heard. A parallel worry
relates to interviews with members of political or business elites,
who may come to determine the research agenda because the
researcher is dependent on their goodwill. It is important to bear
these concerns in mind, and to develop strategies that reduce the
risk of either failing to allow the researched to speak for themselves
or positioning the researcher (however unwittingly) as mouthpiece
for the powerful.
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different than anthropologists and sociologists, to the extent that many
to label their work ‘ethnographic’, strictly speaking. For instance,
tend to use mixed methods (for example, combining participant
and interviews with geospatial techniques), conduct fieldwork over
short but intensive periods of time (as opposed to living in the field for
three years) and often publish their work 1n peer-reviewed journal articles
than 1n b oks In fact, a few have proposed relabelling the ethnographic
that geographers do as geo ethnography see Anderson 2012 Matthews e
Till 2005) since our meth ds do not always sit easily within tradition-
ed norms of ethnography Although limited 1n number, geographers
produced a range of fascinating and 1mp rtant ethnographies in citi
work on urban policing in Los Angeles (Herbert 1997), global
in London (Wills et al. 2010), slum settlements in Delhi (Datta 2011),
struggles in Mexico City (Crossa 2009), human rights activism in
Aires (Bosco 2006), world-class city making in Delhi (Ghertner 2011),
and race in Los Angeles (Gilmore 2007), street kids in New York City
2011), and Indian diasporas and urban development in Kolkata (Bose
to name a few. What makes these ethnographies geographic is that they
scales to explore complex local—global interconnections. For instance,
transnational migrants in the city of London, May et al. (2007: 161)
that ‘instead of holding apart the “global” and the “local”, we need to
a relational view of scale: examining the variety of scales at which
shaping global city labour markets unfold, and the manner in which
operating at one scale help constitute processes operating at another’
is also a growing group of emerging scholars who are using urban
— or perhaps geo-ethnography — to produce important new scholar-
of these research topics include panhandlers in Vancouver (Proudfoot
social reproduction of everyday life in Manhattan (Anderson 2012), gentri-
and resistance in Rio de Janeiro (Goode et al. 2013), politics of urban
and displacement in Mumbai (Doshi 2011), day labourers in San
(Crotty and Bosco 2008), homelessness and citizenship in Washington State
2011), and architectural nation-building in Astana, Kazakhstan (Koch
Using geographic tools and techniques, geographers are reshaping ethnog-
ways that may allow for more nuanced understandings of how social and
relations are expressed across scales in an increasingly complex world.

are

r ng for researc

background to ethnography, the question remains: how do we prepare for
As noted by DeLyser and Starrs (2001), knowing how to con-

research is not an innate skill. Yet, teaching ethnography is tricky since so
learned no longer apply once we enter the field. The following advice
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o g  ate stu by B Ni 2 177),a
gr fe at the rsity ifor ey, 1977 to 2000
1. fo n, list of materials,
2. on No. 1 above. Now
fie n’t work anyway.

Now, don’t throw away your proposals just yet! Clearly, having a carefully
proposal, with core research questions, will help guide your research throughout
length of your fieldwork. Bu 1t umportant to recognize that some of your q
tions and plans may change once you actually begin your fieldwork. When b
my doctoral fieldwork 1n Quito, Ecuador, arrived with the intention of staying
nine months but  ended up staying for cighteen. My research proposal detailed
rigorous plan to work with migrant treet-working children, and outlined a
of people and organizations to liaise with when arrived. Of course, once saw
field my research plans changed. The core substance of my research remained
same what differed were the specifics While my research prop sal was broadly
Globalization and Childhood: A Case Study of Street and Working Children
Quito, Ecuador’ my final dissertation was more about urban restructuring
exclusion gender and public space; migrant youth identities and childhood
ization of indigenous peoples and begging and informal sector strategies. G

tion and childhood were themes that ran through my work, but  discovered
themes as well. This 1s why doing ethnography 1s mmportant. Theorizing about
nature of urban poverty from the classroom, for nstance, 15 an altogether
experience than going out mto the communmity, talking to people about their
periences, participating i community events, and experiencing first hand
inequality takes shape on the ground. Through these ethnographic expert
rescarchers often realize that the questions they were asking at the beginning
their projects were the wrong questions This 1s an important step n

solid, ethnographic research,

Another caveat for doing ethnography 1s that you must be willing to spend
significant amount of time with the people and ociety you are studying.
spent eighteen months 1n the field, few undergraduate or master’s students will
this luxury of time For this reason, ethnography may not be an appropriate
for everyone. For instance, a one-week class field trip to Mallorca 1s an
amount of time to build an ethnographic project. However, ethnography may
appropriate if you have already built trust within a particular community at
For mstance, perhaps you are a roller derby fanatic and have been involved 1n
sub-culture for years For your dissertation, you would like to study girl
power and politics as they take shape m London’s roller derby world. In this
you may already have gatekeepers, key contacts and an established reputation
your chosen community, thus garnering you a significant level of trust. E
phy may be an appropriate research method 1n this type of scenario.
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time has come to begin your fieldwork, but where and how do you begin? If
are at all like me, you may find starting projects difficult. When I began my
Geldwork, I had never been to Ecuador before. I had previously travelled
South America, including to a number of Andean countries, but Ecuador
to me. This was because I had switched my research focus from child waste
,nVietnam to street working children in Ecuador during the second year of
programme which was a fairly substantial change of focus!) This meant

I had a steep learning curve upon arrival in Ecuador. Perhaps for this reason,
very tentative. Time began to pass by quickly and I had little to show 1n
While had convinced myself that was becoming acclimatized to Ecuado-
culture, becoming better at Spanish, and that I was engaging in extensive par-
observation (all true), my time in Ecuador was limited, and my advisers
beginning to wonder what was going on I received pleading messages from
such as ‘Kate, I am concerned about you. I ee you are working very
at different things but you are not being strategic about developing logical
in your research plan’ This was true. [ was dabbling in many areas but
not being strategic. In fact, I was somewhat overwhelmed and unsure where to
Part of my hesitation stemmed from a fear that no one would want to talk
or that [ would take up too much of people’s time, or possibly worse, that I
ask bad questions. I figured that the more time I spent absorbing local culture
reading secondary literature sources, the more prepared I would become. How-
research projects run on a timeline, so this was clearly not a viable long-term
(Note: this is an especially important point for undergraduate and master’s
, who have less time in which to produce their dissertations!) Eventually, I
up the nerve to pick up the phone and begin calling my list of potential
For me, that first phone call and subsequent appointment were a
step, as I knew this meant that I was committed: I would be interviewing
important within the next week, and there was no turning back. Of
sometimes I did get rejected, sometimes I did take up too much of people’s
and [ sometimes definitely did ask bad questions. In fact, the first interview [
with a representative from CONAIE, Ecuador’s leading indigenous political
and it ended with him giving me a brochure about the organization
me to go home and study it! But the more interviews I did, the more
I became at asking questions and navigating the social dynamics involved in
(see Chapter 4, this volume). My greatest surprise during this process
[ learned that people liked talking to me and, in fact, many loved telling
about themselves and their views on the world. If you think about it, people
opportunities to talk exclusively about themselves and their thoughts,
that many really relished this opportunity. The more questions I asked,
they warmed up and the conversation flowed. Once 1 discovered this, I
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became much more confident and my research progressed rapidly. But  before
can get to this pomt, you have to make that first phone call, or send that first
or introduce yourself to that intimidating-looking person at the community
ng. You will make blunders to begin with, but this 1s normal; like anything,
more you practise, the better you get.

Making appomtments with officials was one thing, but approaching
working children on the streets was another My first few attempts to app
children were 1nteresting, but 1t was clear that these children had no reason
trust me. For this reason, needed a go d gatekeeper or someone who c
provide me with entrance mnto this community. Finding a good gatekeeper
critical, as this person can make or break your research. The gatekeeper
choose must be omeone who 15 trusted, who has a strong social network,
who 1s willing to introduce you to those you wish to work with. For mstance,
you are interested 1n researching gang culture and violence. Due to strict
chies within this sub-culture, 1t matters a lot who you choose as your
Do you choose someone from a non-governmental organization, who acti
works to ge young people out of gangs? If you choose this ro te, the
people you meet with will likely be those wh  are trying to leave or have
eft the gang, and may paint a very negative portrait of their experiences. This
represent a particular truth. What if you have access to someone 1n a gang?
would provide a very different portrait of gang life although 1t could put you
a greater risk of actually experiencing violence. Dennis Rodgers (200 455)
anthropologist conducting research poverty and violence m Managua,
describes how he managed to befriend one of his community’s more
gang members, and eventually became initiated mto the gang through three
involving varying degrees of violence and criminality. In doing o, however,
gained an entirely different understanding of gang life He states ‘becoming
member of the gang and adopting certain behaviour patterns allowed me
understand much more viscerally particular aspects of gang life T might well n
have understood the nature of the love that the pandilleros [gang members felt
their neighbourhood for example because  was something that lay outside
intellectual horizons. The point here 1s not to €ncourage you to go out and
a gang 1n the name of research; rather, 1t 1s to consider how different types
gatekeepers fundamentally shape the outcomes of research.Your gatekeeper’s p
tionality and biases will affect the ways 1 which you are perceived, and
people respond to your research questions Only after you have spent
time with a community will people begin to trust you for your own merits.

In my case, I spent three months working with one organization before
that they would not be able to provide me with access to the children I was
ested mn. I wanted to learn more about the young indigenous children who b
and sold chicles or chewing gum 1n the city’s mam tourist districts. By asking
lot of questions, I eventually found a woman who was directing a programme
indigenous street vendors and beggars 1n Quito. She and her small
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that my politics were the same as hers meaning that few would talk to me
their involvement 1n begging  at least, to begin with.  was a long time
people trusted me enough to open up.
you have secured your gatekeeper and have been invited mto a community,
must learn how to observe This  easier said than done n our society, we often
ourselves when we are alone, and rarely let our eyes and minds roam. For
when you are alone, how often do you simply sit and watch life go by?
long do leave your ph pocket out ng it for
or conn g with friend ely, per you to bury
in a book, rather than sit awkwardly by yourself. Some people are better at
alone with their thoughts than others, but for many people this is a difficult
In order to practise observing, I urge you to begin detaching your eyes from
gadgets when you are out and about and begin watching the world around
with fresh eyes. In doing so, you may begin to look at things differently and
other things that you have never paid attention to before
involves participant observation, which is a practice that recog-
that what people say is often inconsistent with what they do. For instance,
research young people often told me that they never begged, yet I would
see them begging on street corners. Participant observation means learning
to participate within a community, but also being able to step back and ana-
as they occur. Some people choose to fully immerse themselves in a
culture or community, whereas others prefer a role more on the side-
participating in a community researchers are often able to understand the
dynamics, power relations, perceptions, struggles and experiences of the
at a depth that they may not have been able to otherwise. For myself, my
a participant increased as community members became more comfortable
and as I became more comfortable with them. My weeks involved both
the rural communities and accompanying Janeth during her street out-
work in Quito. During this process I learned that the vast majority of
women and children begging and selling chicles in Quito were from
community in particular, named Calhuasi. Men and older boys also
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dynamics is crucial in order to uct ethical arch, a anticipate
how your positionality might your resea  plans. sities have
ethics comumittees or institutional review boards that can provide detailed guid-
ance o1 how to obtain informed consent, and sometimes how to navigate unequal
power relations.

riting up research

During your research it is vital that your take extensive field notes every single day
you are in the field. do t down,y  will forget them. Allow
me to repeat that:y [ fo 5. e everyth  down. I would further
advise you to type up your notes at the end of every day and flush them out with
further details. I worked in Ecuador with an anthropologist who was very disci-

and as m
hin es in
her d us

work typing up and making sense of her notes later, as I had to do. Being disciplined
about this is important because your field notes will become the raw data of your
As noted by Goodall, ‘fieldnotes are less about what you initially “see” and
e” than they are about connecting those fieldwork details to larger and
self-reflexive issues. Which is to say that what fieldnotes represent is one part
observations and experiences and two parts interpretation, or how you
to hear in and through all of that’ (2000: 86, original emphasis). In other words,
field notes represent your first step towards making sense of the cultural world
are studying.

The next step is to weave this into a richly written account. Many ethnographers
heavily upon first-person quotes, which help stories come to life through the
of their informants. These quotes add character, tone, and richness. Others use
styles and write in a way that demands attention. For instance,
Hoffman (2008: 123) begins his urban ethnography regarding the life of a

man in Freetown, Sierra Leone as follows:

breaks rocks. It is ‘work’ only in that it fills his days and demands much of his

body. Smashing stone into gravel with a small hammer is one of the tasks Mohammed

for the right to remain a squatter, a caretaker of someone else’s land. What money

has comes in other unreliable and hard-won ways: hustling on the streets of

performing odd jobs for mechanics or welders; or, his most lucrative activity these
running djamba [marijuana) to the Liberian border.

draws the reader in with his prose, but also hints at the rich themes at the
of his ethnography. He continues in a self-reflexive manner by bringing
mto the story and describing his relationship to Mohammed. This comes
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Frequently Asked Questions

1.What are the advantages of ethnography?

FEthnographic methods allow researchers to produce in-depth
accounts of particular issues in ways that more quantitative research
cannot. Using ethnography, researchers can capture individual voices
and stories to create richly written narratives, weaving theory and
empirics together.

2.What are the disadvantages of ethnography?

Ethnography rarely produces statistically significant results, as it

aims for depth rather than breadth of data. Some argue that because
of this, little conclusive scientific evidence can be gleaned from
ethnographic data. However, ethnography is not designed to produce
this sort of knowledge; rather, it is ideally suited for in-depth case
studies that can inform broader theory.

3.Should I use ethnography in my reseaxch project?

Ethnography is appropriate when you intend to spend a sustained
amount of time with a particular group of people, sub-culture or
society. Ethnography requires trust and this can rarely be obtained
over a period of two or three weeks. Rather, you must be willing to
invest time and energy in order to build up long-term relationships,
which will result in better access and insight.

4.When is ethnography inappropriate?

phy is inappropriate when you have a limited amount of
such as during short class field trips. It may be appropriate
use ethnographic methods during these field trips (such as
observation, interviews, diaries, field notes, photos,
) but you will not be in the field long enough to have conducted
‘ethnography’. Ethnography is also inappropriate if you cannot
the confidence of the community, sub-culture or society you
interested in. Some communities are mistrustful of outsiders,
researchers, and it may be very difficult for you to gain
Will your research be useful to this community? How will
be invited into this community? What skill or ability can you

(Continued)
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(Continued)

offer in exchange? Reciprocity is crucial in ethnographic research,
particularly in terms of building strong relationships. If you cannot
gain a community’s trust, you may need to find a different research
method, or perhaps a different research topic.

5.What field research techniques do ethnographers use?

Ethnographers use a range of techniques. Participant observation

is a key technique, along with qualitative interviews and secondary
data collection. Other techniques vary but can include photography,
mapping, diaries, notes, videos, questionnaires, focus groups,
surveys, and participatory action research, among others. They key
to ethnography is to spend a sustained amount of time with people in
order to immerse yourself within a particular society or culture.
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practices collide with institutions of regulation; where job markets are splintered by
race, gender, class, age and immigration status; and where roiling competitive
dynamics are remaking employment relations on an on-going basis (Castree et al.
2004; Peck 1996; Tilly and Tilly 1998; Wills et al. 2010). Urban labor markets in
particular seem to be in a perpetual state of unrest, with employers experimenting
with alternative staffing arrangements, extended supply chains, and various forms of
subcontracted labor. This in turn has produced new vulnerabilities in the already
fractured and fractious labor markets of urban areas.

Since experimentation, competition, and disequilibrium define the messy
worlds of urban economies, it should come as no surprise that pockets of dis-
advantage have been produced at the intersection of employer demand and labor
supply. Employers’” desires for increased labor flexibility have led to growth in
precarious employment, where work schedules are shifting and uncertain, jobs are
hazardous, pay levels are low, and job security has been eroded (see Standing
2011). At the sharp end of these transformations are highly casualized jobs, such
as those of day laborers, household workers, on-call workers, and street vendors.
Here, the rules of regularity and certainty have been replaced by a near-daily
struggle to make ends meet. Workers employed in these shadow zones of urban
economies routinely suffer violations of basic employment rights, labor standards
effectively having been voided by their employers.

From both a policy and research standpoint, the conditions present in these
shadow zones remain poorly understood. Workers and the businesses that employ
them are located, for all intents and purposes, beyond the reach of government
regulation. Likewise, except in rare cases, academic researchers have been unable to
fully come to grips with the changes that have occurred. As a result, knowledge gaps
exist regarding the working conditions, employment arrangements, and business
practices that are present within sectors of urban economies where precarious jobs
predominate. This calls for new studies using a range of research methodologies to
uncover the underlying conditions present in urban economies, as well as their
impacts on workers and communities. Questionnaires are one important part of this
larger methodological picture.

This chapter describes the use of questionnaires to collect information from
workers who are employed in precarious jobs, who often are neglected or ignored
in traditional research studies. Designed to be a guide for students who are planning
to use questionnaires in researching the city, this chapter makes specific reference to
exploring the changing conditions at the bottom of urban economies. But the
advice applies to the use of questionnaires in investigating other urban issues as well.
The first section considers the use of questionnaires to investigate conditions in
urban economies. This is followed by a set of guidelines for using questionnaires to
collect data from workers. The third section illustrates the use of questionnaires by
considering a case study of homeless men and women who are employed by day
labor temp agencies in Chicago. The final section reviews the strengths and weak-
nesses of questionnaires as a tool for conducting urban field research.
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gathered directly from employers may be skewed in favor of those enterprises
that do a better job ‘playing by the rules’.

Before proceeding with questionnaire development, piloting, and administration,
there are important questions for you to consider. These include:

Can you accurately identify and access the target population? While there are
ways to identify registered voters or participants in a university course, such as
the one you ate currently on, no such lists exist, for example, of homeless persons,
minimum-wage workers, or street vendors.

* Are there geographic impediments to survey administration? Some populations
cluster geographically (such as day laborers who search for work in public spaces)
while others do not (such as street vendors who may move from location to
location). Is the method chosen suitable to the geographic distribution of the
target population?

e Will members of the target population participate in the study? Respondents
may be unwilling to answer a questionnaire if they believe doing so might com-
promise their personal safety or well-being. Undocumented immigrants, for
example, might be unwilling to participate in a survey because of the fear that
doing so might lead to detection by immigration authorities. Additionally,
workers in general might be reticent to speak with researchers because they
worry that their employers might learn of their participation in the study and
respond vindictively.

Once you have considered these questions and determined both that the topic
is suitable for examination through the use of a questionnaire and that the
target population is accessible, it is time to move on to the task of questionnaire
development.

esearch ng the shadow zones using
quest o naires

One of the objectives of studies on emergent forms of labor relations is to explore and
document conditions in segments of local economies where employment relations
have been fundamentally transformed. However, because conditions are changing, you
might find writing effective questions to be difficult. In such cases, you may want to
conduct semi-structured interviews with staff at community organizations, workers,
or others who have concrete knowledge about working conditions in the industries
and occupations of interest. As Cochrane sets out in Chapter 4, there are issues that
you will need to consider when using this method. The information collected from
these interviews will be a useful guide during the questionnaire-development process,
and will ensure that you ask the right people the right questions.
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may become confused about the exact events or circumstances on which they are
being asked to report. For example, if the investigator is trying to collect informa-
tion about worker injuries on the job along with information on work schedules,
it makes sense to group injury questions in one part of the questionnaire and
scheduling questions in another part of the questionnaire. In addition, because
injuries are (hopefully) relatively rare occurrences, the time period for questions
regarding on-the-job injuries can be long (‘In the last three years have you been
injured on the job?’), while scheduling changes might occur frequently (‘In the last
week how may hours did you work for your employer?’).

Once a questionnaire is developed and refined, it must be piloted (pre-tested)
to ensure that the questions are stated clearly and can be answered by potential
respondents. Piloting involves testing the survey on a small number of individuals
who are members of the target population. This is a crucial step in the process of
questionnaire development since questions must be written in such a way that
respondents can truthfully and accurately answer them. Even the most careful
researchers will make errors, such as writing ambiguous questions, failing to
account for all possible responses, or other mistakes. Questions will need to be re-
written in cases where misunderstandings or omissions are found to exist during
the pilot phase. Moreover, if you are savvy you will use this step to eliminate ques-
tions that have limited usefulness to the final analysis since they pose a cost to the
investigator in terms of time, and they are a burden on respondents who are being
asked to answer questions with little relevance or purpose.

Ad n stering quest onna res

Questionnaires can be administered to respondents through several different
methods, including web-based surveys, mail surveys, telephone surveys, and in-
person surveys. This section discusses these methods and considers their relative
applicability to researching low-wage, contingent work and accessing hidden
populations in general.

Web-based surveys are a low-cost method for collecting responses to relatively
straightforward questions. They allow respondents to complete the survey in their
own time, at their own pace, and in a location of their choosing. New web-based
tools allow investigators to quickly design surveys, compile responses easily, and
analyze results. However, web-based surveys also have significant drawbacks: they
require respondents to have ready access to computers and to the Internet; they
depend on relatively high literacy levels and comfort with information technology;
response rates tend to decline with the length of the survey; and they do not allow
respondents to ask clarifying questions of interviewers. In addition, the depersonal-
ized nature of web-based surveys may be a barrier for collecting information of a
sensitive nature. For these reasons, web-based surveys are not recommended for
interviewing low-wage workers or for interviewing hidden populations.
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jobs and industries where conditions are substandard, but the jobs themselves and
the workers who hold them have largely fallen outside the purview of government
agencies and of academic research studies. Since 2000, however, large-scale studies
of these ‘hidden’ populations in the workforce have been conducted in the United
States and elsewhere, including surveys of immigrant day laborers (Theodore et al.
2006; Valenzuela et al. 2006), household workers (Burnham and Theodore 2012),
street vendors (Goetz and Wolstein 2007; Sluszka and Basinski 2000), taxi drivers
(Blasi and Leavitt, 2006; Bruno 2009), warchouse workers (Warehouse Workers for
Justice 2010), and low-wage workers in general (Bernhardt et al. 2009). Surveying
each of these populations presents its own challenges that can be resolved through
different outreach methods, interview sites, and survey protocols. For the purposes
of this chapter, the benefits of using questionnaires in urban field research will be
elaborated through a study that was undertaken in Chicago regarding the employ-
ment experiences of a segment of the local workforce (Theodore 2003). The
following case study provides an example of how questionnaires can be used to
collect data from one hidden population — homeless adults who are employed by
temp agencies.

fair day’s ay?

The Chicago Coalition for the Homeless is an organization that works with
homeless men, women, and children to end homelessness by tackling its root
causes. Over its 30-year history, the Coalition has advocated for programs and
policies to improve access to jobs paying family-supporting wages, to expand the
availability of quality health care, and to increase the supply of affordable housing.
It also has tried to raise public awareness of the multiple dimensions of homeless-
ness, and to that end it has commissioned surveys and other research studies to
illuminate aspects of the problem.

At the close of the 1990s, the United States had experienced one of the great-
est economic expansions in its history. Yet the problem of working poverty was
worsening, while homelessness remained as intransigent as ever. As the Chicago
Coalition for the Homeless sought to understand how working Chicagoans are
forced into homelessness, it became clear that certain forms of employment
were implicated in the deepening of poverty and the perpetuation of homeless-
ness. Foremost among these is an employment arrangement commonly known
as ‘day labor’.

Day labor — working through temporary staffing agencies or waiting on ‘labor
corners’ to secure low-paying, manual-laborer jobs in factories, warchouses, and
construction sites is one form of contingent work that appears to be on the rise
in US cities (see Peck and Theodore 2001; Reavis 2010; Theodore et al.
2006; Valenzuela et al. 2006). In the USA, much of the market for day workers
is organized by temporary staffing agencies that hire workers who are then

77

SNOILVINdOd NIAJIH HOYVY3S3d OL SIFHIVNNOILSIND ONISN



78

e.
of findings, some surprising and some

la ing was an or s
e which ho $8 v









standardized so that respondents are asked the same questions means that surveys
are not nearly as flexible as other methods of interviewing that allow respondents
greater leeway in answering questions in their own words. Furthermore, ques-
tionnaires do not allow investigators to ‘go with the flow’ of the interview and
ask a series of follow up questions after being given an intriguing response.
Because of this, the questionnaire might miss important aspects of the condition
that is being studied. In these ways, questionnaires ‘bracket’ elements of context
and situation, and when compared to participant observation, diaries, or even
in-depth interviewing, they may miss some of the nuances of the lived experi-
ence. So, as is the case with any data collection method, the use of questionnaires
presents the researcher with a set of tradeoffs. Those of you who intend to use
the questionnaire method need to reflect on the kind of data you need in order
to answer your research questions (see Chapter 2, this volume). So long as you
are aware of what the method can and cannot deliver then you are ideally placed.
In my case, the questionnaire, coupled with the use of other research methods
and data, allowed me to address my research questions and produce a series of
reports and academic articles. The process you will go through to complete your
dissertation is similar, and should help to better understand the real-world issues
you are exploring.

Frequently Asked Questions

1.When is it appropriate to use survey questionnaires?

Surveys are used by researchers to collect original data and to
describe a population that is too large to observe directly. Surveys
require researchers to have ready access to population members,
and population members must be willing to answer survey questions
as completely and honestly as possible. Therefore, the researcher
will have to assess whether the research topic is suitable to this form
of social inquiry. If the topic involves respondents having to divulge
socially unacceptable activities, for example, surveys might not be an
appropriate method of data collection.

2. How should I record survey responses?

Surveys can be designed using common word processing programs,
spreadsheet programs, or specially designed, online computer
programs such as Survey Monkey. Depending on the setting and

(Continued)
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Researchers who use discourse analysis in their work argue that language matters.
They argue that language is not a neutral medium for describing the world, but
that its use is caught up in ideology and power relations. They therefore argue
that language does not simply refer to or reflect back an independent social
world, but that it is somehow involved in producing it or sustaining its char-
acteristics, such as unequal social relations, or the ‘identities’ available to young
people.

Since the time of the Ancient Greeks, the importance of rhetoric and other
persuasive forms of language use in political and social life has been well under-
stood. Arguably it is since the mid-1990s that awareness has grown of the effort
that goes into managing or ‘spinning’ the story in politics and policy, as well
as understanding of how language is used deliberately and instrumentally to
achieve particular effects. Barack Obama, for example, was elected President of
the United States in 2008 partly on the back of the slogan Change we need. When
we think of it now, the strangeness of the word order is striking; it would have
been more usual to say We need change. But this more conventional word order
would not have been helpful to Obama’s image or campaign. We need change is
an abstract proposal — what kind of change do we need? What will it look like?
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It is a slogan that provokes uncertai  confusion, even fear. Change we need —1in
contrast — makes the abstract conc 5 We can see what change wi
Obama’s slogan tells us ‘T am the change we need’, “This is what
look like’. Grammatically, what has been done is to switch the object of the
sentence so that it becomes the subject of the sentence. In so doing, the nebu-
lousness of the notion of change s transformed — it is quite literally fleshed out
in the form of Obama himself.

Language is manipulated in these kinds of ways all of the time. We are all constantly
making — more or less constrained — linguistic choices about how to represent our-
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There are numerous different approaches to researching the use of language. In
some, the purpose is to explain language use with reference to society (for example,
sociolinguistics). In others, the aim is to understand society by exploring the role of
language (discourse analysis broadly defined). In this chapter we are concerned only
with the latter group: with research approaches that start from a social, urban or
political problem and try to understand this societal problem better through a focus
on language use.

Two main approaches to discourse analysis have been used most often by
urban researchers: the discourse analysis inspired by the French social theorist
Michel Foucault; and the critical discourse analysis developed by Norman
Fairclough and others. These approaches have tended to be used by researchers
with an interpretivist approach to social science. For such researchers, researching
the social world requires a focus on what situations, experiences and events mean
for social actors, and how these meanings are critical to how they experience
social reality (Geertz 1973/1993;Yanow 2000). Interpretivists can be contrasted
with more positivistic researchers who will tend to see social reality as a more
stable phenomenon, largely unaffected by the perspectives of the people involved
in it. This means that researchers who use discourse analytical approaches also
share a broadly constructivist view of the relationship between reality and our
knowledge of it. They argue that our understanding of the external world is
always a selective, partial construction, the nature of which depends on who we
are and the perspective from which we view it. It is not that they necessarily
deny that there are real, objective phenomena such as poverty or inequality.
However, they are particularly interested in understanding how specific versions
of reality can come to be seen as acceptable or natural. This might, for example,
question the idea that economic inequality is inevitable.

oucau d an-ins ired d scourse anays s

It is from Foucault that we get the idea that there are distinctive, systematic and
identifiable ‘discourses’ that present particular, coherent ways of describing an aspect
of the world. Such discourses create a system of knowledge in which only some
things can be true and others are necessarily false. One of Foucault’s early examples
was to explore how our understandings of ‘madness’ are dependent and constrained
by the social and cultural forces in play at any particular time. He shows how, over
time, ‘madness’ has been variously believed to be caused by an alliance with dark
forces, social deviance, or as an illness that can be treated (Foucault 1963/2001).
Essentially this idea suggests that discourse is involved in producing a version of
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larger structures and patterns of language use. Questions of power and inequality
guide all aspects of the analysis (Fairclough 2003). In this way, CDA provides a
framework for assessing why a particular text matters, as well as how it makes itself
matter — for example, where it gets its authority and credibility from. And it can
do this via a fine-grained analysis of words and grammar conducted in relation
to broader socio-political analysis.

These ideas are quite difficult. However, they do not require to be understood
in detail before deciding to pay more attention to language use in your research
projects. At the end of this chapter further references are provided for those who
wish to pursue the theoretical side of discourse analysis. However, one theoreti-
cal point is worth emphasizing here. We have already said that discourse as a
concept implies a strong link between language use and social processes and
practices. CDA contends that discourses and their means of communication are
intimately related. The argument is that a discourse is concretized in a ‘text’; it is
in texts that discourses are made real — we can find them there. It is not then
simply that texts are the means by which discourses are reproduced and sus-
tained, but that texts give us access to what a discourse makes us think, as well as
how it makes us think it. It is this theoretical point — that texts are instantiations
of discourses — that provides a rationale for subjecting them to detailed analysis.
Some of the examples of analysis provided below might help you connect textual
analysis with broader social analysis.

And finally a practical point: what do we mean by texts? In common usage, as
well as in social science more generally, a text is usually a sustained piece of written
communication — it could be a newspaper article, a book chapter such as this, or a
political treatise. However, for the purposes of textual analysis, a much broader
definition of text is possible. Texts can be understood as all kinds of communicative
events. These might be realized linguistically (conversations, interviews, meetings) or
by means of other symbolic systems, so that photographs, organizational uniforms
and even buildings can be analysed for the meanings they make and the conse-
quences of these. For a researcher, CDA therefore opens up opportunities to focus
on a very broad range of social artefacts in order to develop their understanding of
a particular social issue.

0 ng d scourse ana ysis: some usefu
ana ytical too s

The first step to getting started in doing discourse analysis is to sensitize yourself
to language use. This will inevitably involve reading your texts (e.g. policy
documents, interview transcripts) critically or sceptically. It might mean reading
between the lines — thinking about whether there is a hidden message or sub-
text — as well as considering what linguistic choices have been made in the
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of text?) Although it is unlikely that many of you would want to use corpus linguis-
tics in your projects, it is useful to be aware of the possibilities for new approaches
to studying language use that are being opened up by advances in informatics.

Finally, it is also important to recognize that numbers as well as words can be used
strategically to provoke particular emotions. Consider, for example, the extract
below from a Scottish policy document concerned with launching a new urban
regeneration initiative. In this document the speed of population growth in Glasgow
in the late nineteenth and early twentieth centuries is put forward as part of the
explanation for the city’s contemporary problems:

Towns and cities grew dramatically as people flocked to them . . Nowhere was this more
apparent than in Glasgow where the population rose from 500,000 i1 1871 to 750,000 in
1891 and topped 1,000,000 in 1914 (Scottish Office 1988: 6)

We will all be familiar with the technique used here to persuade us that a number
is (almost unimaginably) large: the numeric representation of ‘1,000,000’ always
seems larger than the non-numeric ‘one million’, for example. Arguably, a million is
in itself a number that provokes emotion or feeling; we talk of millionaires for a
reason, and the fact that the extract highlights the achievement of a one million
population level is no accident either.

There are some additional linguistic devices being used in this extract to persuade
the reader of the magnitude of the problem described. For example, there is rhetorical
three-part structure to the second sentence (of the sort you might expect to find in a
political speech). Thus the trajectory of population growth is described in terms of
three stages, which together build towards the climax ‘topped 1,000,000°. T have
argued in a more detailed, contextualized analysis of this extract that the effect of this
structure is to suggest uncontrollable growth, leading to some kind of disaster (Hastings
1998). Part of the argument made in support of this is that the extract portrays Glasgow
as an ‘extreme case’. Thus, it tells us that while towns and cities in general were grow-
ing dramatically at the time, ‘nowhere was this more apparent than in Glasgow’. The
extreme-case formulation is part of the way in which the extract seeks to convince the
reader to arrive at a particular conclusion. (Note: linguists argue that extreme-case
formulations are used when the speaker or writer is in an adversarial situation, or
expects not to be believed; by making the claim that they are completely innocent, rather
than innocent to suggest that they are more than usually innocent.)

Finally, we can expose the persuasive wording and structure of the extract by
offering an alternative wording. The second sentence could be reworded as follows:

The populations of all towns and cities were growing dramatically. This was particularly the
case in Glasgow where the population doubled between 1871 and 1914,

It should be clear that this alternate wording does not change the basic information
provided in the extract, but that its emotive, persuasive power is diminished. Try
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text under scrutiny. The analysis might focus on exploring how an individual text
incorporates elements of other texts (for example, direct quotes, summaries or
rewording of other texts). The researcher might then consider how, why and with
what effect snatches of other texts appear or are used within the text. At a straight-
forward level, the analysis might consider how the inclusion of snatches of other
texts legitimates an argument or assertion. At a more sophisticated level, the focus
might be on questions of hegemony or ideology. It might consider how the con-
nections between texts allow what is said in this text to appear to have a wider
salience or credibility — for example, how the particularities of identity, interest or
whatever in the text appear as universal ‘truths’.

A key theoretical point underpinning the notion of intertextuality is that it brings
to the fore how texts are connected to each other via what Fairclough (2003: 40)
calls the ‘world of texts’. Analysing intertextuality is to recognize that all texts are in
dialogue with other texts — a text is not authored by a unique, single author, but
multi-authored in that it inevitably incorporates ideas, linguistic formulations and
so on from other texts. Sometimes this is explicitly recognized — when one author
quotes or cites another for example — but more usually it is left unrecognized and
unacknowledged. The notion of intertextuality draws attention to the importance
of what aspects of other texts are incorporated where, and it also forms a theoretical
basis for examining what is not said or the silences within texts. Why does a text fail
to incorporate specific other texts and what are the implications when it does? What
different voices, ways of seeing, or understandings of the world are left out or
excluded?

Intertextuality can also be linked to questions about how texts work in relation
to assumptions: how they generate, presuppose, imply and maintain assumptions.
Again Fairclough (2003) is helpful in this regard. He argues that texts are destined
to make assumptions, as what is said in a text is always ‘against a background of what
is “unsaid” but taken as given’ (2003: 40). The ways in which the linguistic strategies
within texts rely on and perpetuate assumptions — and the implications of this — can
be illustrated by two papers in the urban and housing research field.

First Hastings’ (1998) examination of a Scottish policy document shows how,
in order for the reader to make sense of the central argument in the document
(that poor populations cause urban problems) the reader needs to supply prior
assumptions. In other words, to read the document as coherent — as making sense
— prior assumptions from the world of texts about urban problems need to be
brought to bear. Fairclough argues that this is no accident. He argues that texts
perform ideological work — that they generate and maintain discourses about how
social reality is and why — by requiring readers to make inferences and assump-
tions as they make sense of the texts before them (Fairclough 1992: 177). In a
similar vein, Matthews’ (2010) analysis of a (different) Scottish policy document
explores how it makes use of enthymemes, that is, rhetorical devices where it is
assumed that the audience has the (prior) knowledge necessary to complete the
logic of the argument. The analysis shows how whole paragraphs operate as
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development has been an increasing tendency for reflexivity (that is, reflection
about the impact of our own perspective or position on what we see or think)
within research about its role and purpose, particularly with regard to how
research knowledge interacts with the policy process. Fopp (2009) asked how the
use of language in academic research contributes to shaping a more general
understanding of why and how homelessness occurs. He suggests that the meta-
phors which housing researchers use to explain the causes and dynamics of home-
lessness are at odds with the actual experience of homelessness. He argues spe-
cifically that metaphors such as homeless ‘careers’ and ‘pathways’ can inadvertently
contribute to an understanding of homelessness as a process that is driven by
individual choices and failures, rather than by structural inequalities.

So one way in which using discourse analysis can help us to research the city
is that it should sensitize us to language use more generally. How others use lan-
guage is important, but so is how we use language as researchers. Not everyone
who reads this book will go on and use discourse analysis as an explicit method
in their research (although I hope that some of you willl). However, all of us can
be a bit more aware of how our own use of language can affect the process and
outcome of a research project — how we frame our research agenda for example,
or how the wording in our survey instruments or interview guide orientates the
research participant to answer in a particular way. And we should also be aware
that how we write up the research matters — we may not realize just how much
persuasive work we put in to our writing. Reflexivity is therefore required to
ensure that it manages to remain true to what we have found.

Frequently Asked Questions

1. Do you need special training to do discourse analysis?

You don’t need special training in linguistics or any other subject to

get started with discourse analysis. Anyone who finds themselves
asking questions of texts such as ‘Why say it that way?’, “‘Who is it trying
to persuade, and about what?’ or ‘Why is this group attached to this
phrase?’ can attempt to answer them without a detailed background in
linguistic techniques. You should read round the topic, however, before
getting started. The follow up references should help with this.

2.When is discourse analysis an appropriate method?

Discourse analysis is at its most appropriate for research questions
that ask about meaning — particularly how meaning is made in

(Continued)
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Follow Up References
Burr,V. (1995) An Introduction to Social Constructionism. London: Routledge.

This is an engaging and very accessible introduction to the philosophical view of
the relationship between human actors and social reality which underpins the work
of many discourse analysts. If you are not already familiar with social construction-
ist perspectives, this is the place to start.

Fairclough, N. (2003) Analysing Discourse: Textual Analysis for Social Research. London:
Routledge.

This book has been written by one of the leading exponents of critical discourse
analysis and is designed to introduce it to social scientists with little previous expe-
rience or understanding of the field. It provides a relatively accessible guide to
some of the theoretical background to critical discourse analysis and, via a series of
chapters, discusses the rationale for a number of different aspects of discourse
analysis, as well as examples of how to do them in practice.

Hastings, A. (1998) Connecting linguistic structures and social practices: a discursive
approach to social policy analysis. Journal of Social Policy, 27: 191-211.

My own paper may be useful for those of you interested in urban ‘problems’ in
particular and how you can use discourse analysis to question the versions of these
problems that politicians or the media construct. The paper provides some theo-
retical background to discourse analysis and then goes step-wise through an actual
analysis of an extract from a policy document. It should help you get a sense of what
discourse analysis in action looks like.

Stone, D. (1988) Policy Paradox and Political Reason. Glenview, IL: Scott Foresman.

I really like this book. It revealed to me the importance of narrative and story-
telling in the making of policy — showing that the policy process is as full of heroes
and villains, predictable plotlines, and beginnings and endings as any novel. It is
rather old now, though, and if you cannot get hold of it, Barbara Czarniawska’s more
recent book (Narratives in Social Science Research, London, Sage, 2004) on using nar-
rative analysis in social science research is very useful.

Wodak, R. and Krzyzanowski, M. (eds) (2008) Qualitative Discourse Analysis in the Social
Sciences. Basingstoke: Palgrave Macmillan

This edited collection is written for students new to discourse analysis. It has
chapters from a range of experts in the field which introduce students to
approaches and techniques that can be used to analyse a range of texts from TV
documentaries, newspapers and new media to political rhetoric. There are also
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very useful chapters on how to analyse your interviews and focus groups from this
perspective, and a chapter which explores how to use discourse analysis in ethno-
graphic research projects.

References

Cabinet Office (1999) Teenage Pregnancy. Command Paper. London: Cabinet Office.

Fairclough, N. (1992) Discoutse and Social Change. Cambridge: Polity Press.

Fairclough, N. (2003) Analysing Discourse: Textual Analysis for Social Research. London:
Routledge.

Fischer, B (2003) Refiaming Public Policy: Discursive Politics and Deliberative Practices.
Oxford: Oxford University Press.

Fopp, R. (2009) Metaphors in homelessness discourse and research: exploring ‘path-
ways’, ‘careers’ and ‘safety nets’. Housing, Theory and Society, 26: 271-91.

Foucault, M. (1963/2001) Madness and Civilization: A History of Insanity in the Age of
Reason. London: Routledge.

Fowler, R.., Hodge, B., Kress, G. and Trew, T. (eds) (1979) Language and Control. London:
Routledge and Kegan Paul.

Geertz, C. (1973/1993) The Interpretation of Cultures. New York: Basic Books.

Goffman, E. (1986) Frame Analysis. An Essay on the Organization of Experience. Boston,
MA: Northeastern University Press.

Hastings, A. (1998) Connecting linguistic structures and social practices: a discursive
approach to social policy analysis. Journal of Social Policy, 27: 191-211.

Matthews, P. (2010) Mind the gap? The persistence of pathological discourses in urban
regeneration policy. Housing, Theory and Society, 27:221-40.

Scottish Office (1988) New Life for Urban Scotland. Edinburgh: Scottish Office.

Stone, D. (1989) Causal stories and the formation of policy agendas. Political Science
Quarterly, 104: 281-300.

Wagenaar, H. (2011) Meaning in Action: Interpretation and Dialogue in Policy Analysis.
Armonk, NJ: M.E. Sharpe.

Yanow, D. (2000) Conducting Interpretive Policy Analysis. Thousand Oaks, CA: Sage.



US T T DY

ntroduction

Cities buzz with the rhythms of everyday life. The flow of traffic, the back and forth of
commuters between home and office, the pulsing of millions of phone calls through
copper and fibre-optic cables. The dropping off and picking up of children, to day-care,
to school, to endless clubs and extracurricular lessons. The rhythm of meal times ...
breakfast, dinner, lunch, brunch, tea, supper. They reverberate to the step, step, step, of
thousands upon thousands of people going about their business, to the chatter and
noise of socializing, the joy of celebration. Night drifts to day, morning into afternoon,
evening into night. The question confronting urban researchers is how can we begin
to take account of all these rhythms — all this movement, all this activity?

Well of course social scientists have an arsenal of methods through which to
begin to make sense of a city’s rhythm. We can simply observe what goes on. We
can try to immerse ourselves within the urban environment. We can even try to
become what the urban philosopher Lefebvre (2004: 21) called rhythmanalysts. The
kind of researcher who ‘calls on all his senses’. The rhythmanalyst ‘thinks with his
body, not in the abstract, but in lived temporality’. Certainly there is something to
this kind of naturalistic observational work. But it has limitations. It is immensely
time-consuming,. It also raises all sorts of puzzling questions about the perspective
generated through such observation. To address these questions, we could try to
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formalize the ways such observations are carried out. Or configure the process of
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urban life. doing re that s on the m detail of everyday
urban rou ents the rese with two ive problems that
conventional techniques such as simple observation, interviews, questionnaires, par-
ticipant observation and focus groups are not well equipped to deal with. The first
of these problems relates to the ability of those being researched to accurately recall
past activities. The second problem involves the difficulty of effectively observing
interactions that are widely distributed across time and place. It is worth considering
these problems in turn.

Routines and the proble of recalling activities
that have aiready happened

Interviews, questionnaires and focus groups are great at generating material about
people’s general actions and characteristics — what kind of jobs people do, what they
think about a particular place, whether they think such and such a policy is fair or
reasonable, or why a family chose to live in a particular neighbourhood and not
another one. These techniques are less good at reliably pinning down how often a
person might undertake a certain activity during a week or a month. Nor do they
necessarily provide particularly good accounts of how different activities are
sequenced. If a researcher is interested in travel patterns, say, they may also want to
know when trips to work get combined with food provisioning, or with childcare,
or socializing. This issue of sequencing is not just a problem for transport researchers.
Researchers interested in neighbourhood cohesion might want to know how often
people interact with others from a different socio-economic background and
within what context. They might want to know when during the week these inter-
actions are more common and when less so. An urban public health researcher may
need to know when, where and with whom the consumption of harmful substances
takes place. They may very well also want to know how such consumption relates
to more usual routines of eating and drinking.

The problem we are facing here is not with the techniques per se but with the
task the researcher is setting those being researched. It is unreasonable to expect
people to reliably remember the frequency and ordering of activities that they usu-
ally carry out routinely and without a great deal of thought. Ask yourself, for exam-
ple, whether you could write a list of every item you have purchased this week? If
you could produce a list that is more or less reliable then ask yourself whether you
could also list the time and location where each item on your list was bought. On
top of that, could you write down what you were doing before and after you made
every transaction? Unless you have an exceptional memory (and most people do
not) — or really do not spend very much money — you will most likely find it hard,
if not impossible, to produce a list that is accurate. And if you have managed to
produce a complete list, in all likelihood you would have had to cheat through
referring to your personal organizer, diary, or online bank statement.
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than other methodologies. In effect the diary becomes a proxy for the eyes and ears
of the researcher. Through using diaries the accurate re-tracing-out of someone’
day, week, or month, or whatever period of time does not require the constant pres-
ence of the researcher. Instead the diary allows the researcher to virtually accompany
her or his research respondent as they go about their day-to-day routines without
the intrusiveness and heavy time demands that physically shadowing a respondent
would involve.

e nds of diaries used y urban
researchers

Urban researchers have used diaries to study a wide range of different phenom-
ena and in doing so they have approached diaries in quite diverse ways. Some
researchers have employed diaries as a stand-alone method. Others have thought
of diaries as a tool that needs combining with data generated through other
research instruments such as surveys, interviews, or ethnographic observation.
That said, broadly speaking there have been two principal ways research respond-
ent diaries have been produced in urban studies. The first are activity diaries or
logs and travel diaries. This form of diary has been popular with quantitative
researchers wanting either to map the spatial and temporal parameters of a cer-
tain activity, or to develop mathematical models about those activities. The sec-
ond are solicited written and photographic diaries. Obviously, activity diaries are
(generally) also written, but here ‘written’ refers to the fact that respondents are
asked to include more impressionistic material along with more quantitative
information about time and place.

Activity diaries and travel diaries

An activity diary or a travel diary is simply a log where respondents are asked to
systematically record their activity over a given period of time. At their most
straightforward such diaries simply involve collecting a diary of one day’s activity
as part of a more extensive survey of the respondent’s life. With activity and travel
diaries researchers strictly define the detail and structure of the information to be
provided by the respondent within his or her individual diary (see Figures 8.1 and
8.2). A great deal of transportation and mobility research uses material generated in
this way. A good recent example is Fan et al.’s (2011) use of single-day diary logs
to explore the relationship between commuting patterns and neighbourhood char-
acteristics in the Triangle area in North Carolina. The use of such activity diaries is
by no means restricted to transportation researchers. In a study examining how
families in Singapore managed life in high-rise flats, Appold and Yuen (2007) based
their work on 24-hour diaries. Brown et al. (2008) combined a household survey
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Figure 8.1 An example of an activity diary log for a diarist
Source: Kenyon (2006:126)
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Communicating Entertainment / recreation Formal activities Household and personal
Face to face ET Resling, relaxing F1  Paid work H1  Sleeping
By telephone (landline) E2 F2 Education H2  Personal care
By mobile lelephone E3 ies F2|  Educalion — Internel H3 Ea nking, in r
By text, or video messaging E4 rts F3  Voluntary work H4 Ho k, house i nce
By latter E5 Cinema, thealre, walch sporl, etc F3!  Volunlary work — Internet H5 Ch
By lax E6  Social (pub, club, bingo ) Fa4  Religious activity H6  Olher caring aclivities
E7 Walching TV, video, DVD F4l  Religious aclivity - Inlernet H7 A osling a letter)
In chat room E8 Lislening to music, radio F5 Campaigns, civic H8 E un)
E9  Travelling for pleasure F5l  Campaigns, civic — Internet H9 B
E10  Surfing (no specific purpose) H9I Banking, financial — Inlernet
E11  Playing compuler games H10  Medical (includes GP, hospital)
Olher communicating EO  Olher entertainmenl/recreation FO Olher formal activilies HO  Other household and personal

Olher communicaling - Inlernet EOI  Other enlertainment/recrealion — Internet  FOI  Olher formal aclivilies — Inlernet

Information search Shopplng for Travel Other / Personal
Trivia 51 Groceries (main) T1  Driving the car 01 Other activilies
Trivia-Internet 811 Grocer es (main) — n erne Til Travelling in car as passenger 011 Other aclivities — Inlernet
Window shopping 52 Groceries (lop up) T2 Travelling on bus 02 Personal aclivities
Window shopping — Inlernet 821 Groceries {top up) ~ Internet T2l Travelling by coach 021 Personal aclivities — Internet
Journey informalion 53 Clothing T3 Travelling on train
Journey informalion — Internel 83l Clothing — Internet T3I Riding motorcycle, or similar
Employment information 54  Music T4 Travelling in taxi
Employment information — Internet ~ S41  Music-Internet T4l Riding bicycle
Hobbies 55 Journeys (nol holidays) T5 Walking
Hobbies-Internet 85l Journeys (not holidays) — Internet T8l Travelling on an aeroplane

Medical (inc NHS Direct)
Medical - Internet

News (includes TV, newspaper)
News-Internet

Olher inlormalion search SO Other shopping TO Other lravel
Olher information search ~ Internel  SOI  Other shopping — Internet

Figure 8.2 The coding used to complete the diary

Source: Kenyon (2006:128)

Solicited written and photographic diaries

Activity and travel diaries focus on collecting sets of very tightly defined data. Other
researchers employ diaries to generate more impressionistic and interpretatively oriented
research material (Housel 2009; Jackson et al. 2006; Meth 2003, 2004). Like quantita-

re 1 in the m ow
1o s r, they oi ted
a _ondents can offer about their activities

through the day. Such diaries are known as solicited diaries, because while they do tend
to follow the format of the kind of personal diary many people keep, they have been

co R e
In a
In n

that take place in particular places. A written diary may contain elements of a diary log.
For example, a researcher may be interested in the everyday movements of an individual
st’s
sp

en used by researchers like Datta (2012),
Johnsen et al. (2008) and Young and Barrett (2001) — respondents are asked to describe
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Figure 8.3 An extract from a written diary

Source: Author

be of two forms. They may involve the diarist simply talking to a static video cam-
era, recounting the events of a day. Or the video camera might be used as a device
to record key elements of a respondent’s day, a child’s journey to school for example.
The advantage of video is that through the ability to record significant blocks of
time, and in catching movement, it provides an immediacy of context difficult to
match in written and photographic diaries. The usefulness of the diary is very
dependent on the ability of the diarist to competently use the equipment provided
for them to produce a diary.

he practica it es of organ z ng
respondent diar es

So far the chapter has emphasized the advantages of diaries as a research tool. However,
it should be stressed that organizing the collection of diary-based data is necessarily an
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Given that producing diaries of any kind is a significant imposition on those asked to
write them; given that many people are rather poor observers and reporters; and given
the difficulty of generating enough diary material to construct reliable accounts, some
researchers have sought to employ technological proxies for diaries. For those interested
in collecting quantitative data about people’s movement through cities, global position-
ing systems (GPS) devices are potentially revolutionary. GPS technologies are becoming
ubiquitous in many devices and they offer a cheap and uniquely detailed avenue for
gathering information about people’s activities in cities. Mackett et al. (2007), for exam-
ple, have used GPS tracking devices along with accelerometers to map school children’s
Journeys to and from school. This technique produced a wealth of information about
the differences between the actions and energy expenditures of children accompanied
by adults and those unattended, between girls and boys, and between the journey to
school (which tends to be very direct) and that from school in the afternoon (which
tends to be slower and more meandering, especially when unaccompanied).

Social media technologies such as Twitter and online blogs have also been seen as a
potentially rich form of data. Twitter posts can be treated as forms of virtual micro-diaries;
they might, for example, reveal information about the rhythms and variations in mood
across the day, week, or even year. The sociologists Golder and Macy (2011) gathered data
from over 300 million tweets and used the material to produce ‘mood maps’ of America.
Whilst some of the more general results from such research might appear somewhat
obvious — Americans tend to get up 2 hours later on Sundays, and are more cheerful in
the morning — what is really interesting about such material is the micro-variations they
reveal. Indeed, some researchers, such as Peter Dodds and colleagues (2011), have argued
that the real-time monitoring of social media might soon become as important a metric
of societal well-being as conventional indicators like unemployment rates or GDP.

Conc son

This chapter has provided an introduction to the use of respondent diaries.

® Urban researchers have used diaries in a number of different ways to generate
material about the rhythms and routines of people’s day-to-day lives.
Activity and travel diaries are highly prescriptive and oriented towards generated
data for quantitative analysis.
Solicited written and photographic diaries tend to focus on the production of
more impressionistic and interpretative accounts. The content of solicited diaries
may be highly prescriptive, or left entirely up to the prerogatives of the diarist.
* Organizing a diary-based research project is an involved and sometimes compli-
cated process. The researcher must provide clear guidelines about how they want
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ries of peoples’ everyday activities and routines.

Frequently Asked Questions

1. When should I think about using diaries as part of a research
project?

Urban researchers have used diaries as they offer a focused,

] d method thr which to gath a peo

Y If a research ct centres on ut ndr s
ofa icular p ation or , diaries are a good tool through
whi gather arch ma

2 What kinds of diaries have urban researchers used?

at
to include in a diary. Photographic
he kind of diary you should use for
your own project depends on the overall aims of your research.

3. Can diaries beused as a stand-alone research method?

Yes. Many researchers have used diaries as their principal data-
ga ing Itis,h common t es being used
in unc other s,such as

4.What is the main drawback of using diaries as an urban research
tool?

Producing diaries is necessarily time-consuming for both the
researcher and the research respondent.
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In this chapter I trace the various ways in which GIS may be used to research
the city, providing some examples from my own work and that of others to dis-
cuss the appropriateness of GIS as a method, while providing the basics for
examining GIS as a practice. In your dissertation on the city, GIS may simply be
a way to produce representations of your research results. For other types of dis-
sertations, GIS will be used to conduct analyses of spatial phenomena. GIS may
also be used as a prompt or an illustration used to engage research subjects. In
research [ conducted on the use of spatial technologies to map community
quality-of-life, GIS served as both the prompt in qualitative research with com-
munity members, and as a vehicle for analyzing and visualizing the data created
by community members (see Wilson 2011a).

Throughout this chapter I'll be making reference to a single map produced
during my research in Seattle. This research examined the use of mobile devices
by a Seattle-based nonprofit in mapping quality-of-life concerns. Figure 9.1
depicts the ten neighborhoods that participated in this survey project from 2004
to 2007.The graduated circles on each neighborhood were produced by GIS to
visually analyze the differences between the total features coded in each neigh-
borhood. Through typical steps of GIS use (data collection, preparation, analysis,
and visualization), this map was not only used to address the central research
question of the project (that is, how neighborhoods participated in the produc-
tion of digital spatial data), but was also enrolled in discussions with community
members and nonprofit staff that participated in the four years of surveying. The
map shows what seems to be greater participation in the Greenwood Phinney
Ridge and the International District neighborhoods, and begs two questions:
Why were more features coded and who participated in the survey activity?

Maps and GIS are objects that evoke and provoke. They do work beyond the
desktop of the analyst, and urban researchers are well placed for examining this work.
I will use Figure 9.1 to illustrate my discussion of GIS as method and practice. This
chapter 1s organized into five sections. Following a basic introduction of GIS as a
method and practice, the second section outlines necessary preparation when engag-
ing in the use of GIS for urban research, focusing particularly on conceptualization
and formalization. In the third section, I discuss observation and analysis as the doing
of GIS-based research. The writing up of this research, its representation, is presented
in section four, followed by a concluding section that outlines the affordances and
limitations of the GIS method.

ntroduc gGS

Those working with GIS may reference ‘GIScience’ as the field in which scholarship
about or with GIS takes place. GIScience is a relatively recent invention, with a con-
tested history (Schuurman 2000). Before beginning your dissertation, you should
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Total
Features
Coded*

2004-2007
Seattle, *
Washington
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“siza of Girclo represents relative number of

Figure 9.1 Map of Seattle neighborhoods participating in community quality-of-life surveying
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Furthermore, a chapter on the use of GIS in researching the city would be neglect-
ful if it did not briefly mention the myriad ways in which GIS is central to the city — its
planning, management, destruction, reinvention, as well as to those that hope to profit
within its borders. Reflect on the ways in which GIS impacts your everyday life.
Geospatial technologies represent a multi-billion dollar global industry, and impact
everyday urban experiences, embedded in consumer electronics and throughout the
military—industrial complex to route goods/services/consumers and direct predator
drones and ‘smart’ bombs. They have become so central to daily life in advanced
capitalist societies as to become invisible, part of our technological unconscious
(Thrift 2004). Spatialized codes direct how we search the Internet (Zook and Graham
2007), how we use air travel (Budd and Adey 2009), how we track urban quality-of-
life (Wilson 2011b), and how we interact in the living rooms of our homes (Dodge
and Kitchin 2009). Regardless of our awareness, systems for geographic information
underline our being in the urban. More explicitly, GIS has been used in a variety of
urban functions: in community and urban planning (Elwood 2002; Talen 2000), as
well as transportation planning (Nyerges and Aguirre 2011), in public service delivery
(Longley 2005), and in disaster response (Zook et al. 2010).

As a result, using GIS to study the city may mean using one or more technologies.
You might be using GPS (global positioning systems), which could mean con-
sumer-grade handheld receivers or survey-grade receivers (distinguished by their
levels of positional accuracy and attributal sophistication). Or it could indicate that
you are using GPS trackers (that might clip on to a human or other object of study)
or the (assisted) GPS application on many mobile phones.You might also be using
for-profit desktop software suites like Esris ArcGIS or Google Earth, or open-
source software like GRASS or QGIS.You might have heard about web-based GIS
and map mashups, created using tools like Google MyMaps, Esri’s ArcGIS Online,
or OpenStreetMap. You might have heard about something called ‘qualitative GIS’,
and wonder where you might download such software (you can’t ... yet). Depending
on where you are completing your studies, you may not have ready access to some
technologies. Start by consulting with your institution’s GIS instructor, or if there is
no one, check the technology offerings at your library. This would not be the most
appropriate venue for cataloging all the systems, platforms, and software tools avail-
able (there are no doubt Wikipedia entries that serve this purpose). However, think-
ing of GIS as a ‘method’ exposes some preliminary questions and concerns that this
chapter will now discuss: How do you express your understanding of the world in
the computational structures of GIS? What are the specific considerations for spatial
datasets? How do you represent the results of your work with GIS?

repar ng for researc

GIS is used in multiple ways to research the city. As such, there can be no single
‘step-by-step’ process that works across all cases. Pavlovskaya (2004) uses GIS to
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understand the economics of everyday life in Moscow. Brown and Knopp (2008)
use GIS in their study of queer oral histories in Seattle. Kwan (2008) uses GIS
to visualize emotional geographies in Columbus, Ohio. Elwood (2006) works

wi v p in
In GI nt
do As yo

to engage in the interrelated processes of conceptualization and formalization,
understood as:

1. Considering the role of the map/GIS/data in research.
2. Formalizing both the elements to be included within GIS as well as the practices

with GIS.

Both conceptualization and formalization are important stages in GIS research.

cts that may not seem p engage in conceptual  on and
on nonetheless must as c relationships between objects
represented by data and their material, p al manifestations: ‘reality’. Fun-
damentally, these relationships are engage ough explicit discussions of the

practices of conceptualization and formalization.

Conceptualization

It is helpful to begin with Nadine Schuurman’s (2006: 730) thoughts on the impor-
tant disjunctures between conceptualization and formalization. In her research on GIS
ontologies (understood simply as the categories that compose data), she writes:

If we think of conceptualization as a cognate step toward understanding spatial processes and
relationships, there remains a pressing need to express those relationships in a mathematical
or formal notation as a precursor to coding them.

Conceptualization in GIS research is a process by which a researcher not only makes
sense of spatiality, but, to extend Schuurman, must also consider the relationships
between the mapping technologies, the focus of the map, and the audience that
views the map. In this sense, conceptualization is asking: What role does the map/
GIS play in research?

e as prompt/illustration for inquiry (e.g. a map used in a focus group discussion
about neighborhood improvements)
as vehicle for analysis (e.g. a GIS to compute the travel times of suburban
residents)
as participative/collaborative object (e.g. a map made through the deliberations
of community members to define a neighborhood boundary dispute) or



as a system for building visualizations (e.g. a GIS to model views from high points

in the city).

The asking of this question underlines the entanglements of epistemology and
method. Here it is useful to recall the arguments around quantitative geography in
the 1990s (Lawson 1995), more recently reinvigorated by qualitative GIS (Pavlovskaya

2009): namely that methods need not presume or as way of knowing.
Certainly, particular ways of knowing are enabled with the use of
particular met s, but this need n an matic relationship. 1s not to say
that methods or can be, neut app Instead, it is an 1 ence on the

creative role of the method — one that adapts and enrolls the epistemological stance
of the researcher (see Chapter 2, this volume).

Conceptualization and formalization demands attention to the entire research
process, as part of your preparations. Figure 9.2 sketches an ordering of different
aspects of research, beginning with conceptualization and formalization. During
research preparation it becomes important to consider the inputs/outputs of each
aspect of research, as is true of many research endeavors. What is it that research is
producing, at each stage? How will GIS be used? What are the requirements for
these productions?

conceptualization —> formalization —> observation —> analysis — representation

Figure 9.2 Ordered aspects of research. GIS may intervene at any or all aspects of research

While these various stages of research are each important to consider as you pre-
pare to use GIS, thinking about the analysis stage may be fruitful for understanding
how to prepare. Despite common notions of GIS as a tool for spatial analysis, GIS
need not be understood only as the chief vehicle for analysis in your study, and its
use may actually precede analysis. Nor does GIS necessarily have to be used only
for the representation of results from the analysis.

Figure 9.3 presents these three relationships of GIS to the analysis stage of urban
research in Figure 9.2. In conceptualizing where GIS is used in the process of research,
you will be better able to outline the entire project. By preceding analysis (relationship ‘A’),
GIS might be used as a prompt in an ethnographic project to engage research partici-
pants in a discussion of an urban issue (perceptions of crime, effects of gentrification,
historical preservation, etc.). The GIS acts as an illustration in a data collection effort,
prior to analysis. GIS acting as the vehicle for analysis (relationship ‘B’) is perhaps the
most prevalent assumption about the role of GIS in research (that a researcher collects
data, feeds them into a GIS, and results appear!). Another prevalent assumption is that
GIS are used as a final stage in the research process, following analysis (relationship ‘C’),
to create maps of the results of the study. In planning your dissertation you need to
think long and hard about how you intend to use GIS.

121

301L0VHd ANV QOHLIN V :SID



122

RESEARCHING THE CITY

(A) GIS precedes analysis
(B) GIS is the analysis
(C) GIS follows analysis

Figure 9.3 Relationship of analysis to GIS

Formalization

Moving from conceptualization to formalization is the subject of much consterna-
tion in GIScience, particularly for those approaching the use of GIS from a critical
human geography perspective, as many of the concepts of critical urban research
may not be reduced to the computational vision of GIS (Schuurman 2006). In other
words, as you prepare to do research, you may discover that the formalizations nec-
essary for a particular line of inquiry are beyond the capacities of GIS. For instance,
much of critical urban research may explicitly reject the grid epistemology associ-
ated with GIS. In post-structural research, for example, there is an assumption that
the categories of the study evolve over its duration (see Dixon and Jones 1998).
However, to use GIS is to make formal arrangements: What scale is utilized in your
urban research? How is the city to be represented on the map? What spatial phe-
nomena can be expressed in Euclidean space?

Once a researcher begins to formalize their conceptualizations central to their
project, the affordances and limitations of GIS as method and practice will become
apparent. There are a seemingly endless number of formal and formative factors to
consider at this stage of the process, categorized here as:

1. data constraints
2. method constraints, and
3. system constraints.

Of course, how a researcher makes decisions about these factors is directly depend-
ent upon the relationship of GIS to analysis (see Figure 9.3). Therefore, ‘data’ may
mean something different where GIS is used prior to analysis, compared to more
ethnographic projects, where the GIS may operate as a prompt in discussions with
research participants. ‘Data’, in an ethnographic project, may take the form of field
notes and interview transcripts (see Chapter 5, this volume).

However, regardless of the relationship of GIS to analysis, a researcher needs
digital data for GIS work. Prior to ‘doing research’ then, the researcher needs to
consider how certain variables in the research project (race, class, gender, sexuality,
property, home, public space, etc.) will be incorporated into the GIS and operation-
alized. As part of the process of formalization, operationalization entails making
decisions about how to measure the variables selected by the researcher. For
instance, a dissertation interested in the spatiality of class in an urban area might



consider using income measures from a national census as one indicator of ‘class’.
by the al tr  thee areas, without

>

ion of ¢ u e al an bilities of GIS

As you prepare to conduct work with GIS, consider how the method addresses

the research question. It is tempting at the formalization stage to reconfigure the

calcap lity o GIScan  ctly

constr s the rch quest  too

ate. Relatedly, GIS are computer-based

systems that have their own constraints — maximum data sizes, bandwidth restric-

tions, physical memory limitations, etc. — each of which may make the research

question and the selected method untenable. These constraints are important to

consider as a researcher prepares to conduct a study using these systems. Put directly,
GIS are software with real limits.

Furthermore, not all data and methods are equally appropriate, and researchers
will need to consider how different kinds of data were created and manipulated as
they formalize their project. Metadata is an important way of getting at appropriate-
ness and is, very simply, data about data. GIS research relies upon metadata to under-
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may lack properly maintained metadata. As researchers prepare to use GIS, they may
need to consult with those in charge of it to better understand how the data came
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bracketing assumptions from the research process, fixing them as neutral conditions
for data collection, observations, and analyses. Instead, urban researchers that use GIS
should understand the processes of conceptualization and formalization as signifi-
cant, contingent stages that make the research possible. They are therefore stages to
be returned to throughout the research, to re-evaluate appropriateness and perhaps
adjust parameters to better address the research question (see Chapter 2, this vol-
ume). This particular way of thinking the ‘doing’ of GIS draws particularly upon
qualitative GIS, as simultaneously both method and practice.

o ng research

Traditionally, the doing of research with GIS incorporates two aspects of research
(see Figure 9.2) — observation and analysis. One must make observations and ana-
such observations. Ob  ations are dependent upon what can be measured,
sions that are made as of the formalization stage, previously discussed. In
what follows, T discuss different types of observations and related considerations. |
then review a range of analytical approaches with GIS.

Observation

Broadly speaking, when doing GIS research you will be making observations.
Depending on how a researcher views Figure 9.3 (for instance, if GIS is used as a
vehicle for analysis), this section might also be titled ‘data collection’. Data collection
can be the most time-intensive aspect of GIS research. The lack of appropriate data
can sink a research project that uses GIS, and data availability is commonly expressed
as a major limitation for GIS-based research.

When locating data, there are three approaches to help guide the researcher. First,
the required geographic area and scale should direct the data search (is this state or
provincial data? metropolitan data? federal data?). Second, the theme of the data
should help isolate organizations that might collect and maintain such data (census,
housing, natural resources, urban infrastructure, transportation, etc.). Finally, by con-
tacting individuals or organizations with interests related to the research question,
the sharing of datasets may be appropriate. More specifically, there are several ques-
tions to consider when selecting GIS data:

e Are the data in a format that can be used directly in GIS (i.e. shapefile, geodata-
base, kml)? If not, can the data be transformed into spatial data? Data tables that
have fields like latitude and longitude or street address or administrative boundary
may still be transformed into GIS data.

Are the spatial files’ coordinate syste 1 parameters defined? In order to conduct
spatial analysis, the appropriate projection needs to be defined.



e What is the scale of the spatial data? Does it meet the needs of the research ques-
tion? If the study is focused at the neighborhood scale, datasets like sidewalks,
building footprints, and green spaces might be appropriate.

® At what summary level are the tabular data (by address, county, tract, postal code,
state, etc.)? This will inform the kinds of spatial analysis that can be performed.
How recent are the data? When were the data created and most recently updated?
The currency of a dataset may directly impact the ability to ask certain research
questions.

¢ What were the sources of the data? Data collected by governments may have
specific timelines for when the data are updated.

e What are the copyright requirements? Are there distribution restrictions or
human-subjects research guidelines? Some datasets may require the researcher to
enter into privacy agreements, and may not be legally distributed or published.

(Adapted from Stanford University Libraries 2006)

As the researcher assembles data for analysis, these questions should help determine
the appropriateness of the data for addressing the research question.

In addition to acquiring existing spatial data, or tabular data with a spatial attrib-
ute, a researcher may also need to collect additional data in the field. This might be
done through GPS, using handheld receivers that record data points and lines (see
Chapter 8, this volume). Many of these devices have the capability of downloading
spatial data directly into a standard format ready for GIS. In contemporary urban
research, data observations may also be made using street addresses, which can be
stored in a spreadsheet and then be geocoded directly into the GIS.

Other types of observations with GIS may be made. If GIS are used as a discus-
sion prompt with research participants (relationship ‘A’ in Figure 9.3), then ‘obser-
vations’ are likely ethnographic or qualitative. By working directly with research
participants in using GIS, a researcher can better understand how spatial knowledge
is constructed and made to do work in the city. As such, GIS may be used directly
in participatory action research (Elwood 2009) to evaluate or interpret the informa-
tion products created by GIS or to interrogate the categories enrolled in the process
of observation itself.

Analysis

Just as the modes of observation depend upon how you formulate the role of GIS
in your work, analysis is equally diverse in approach. By disentangling method from
epistemology, it is possible to imagine how GIS might be used in interpretative as
well as positivist modes of inquiry (Pavlovskaya 2009). Whether understood as basic
measurement, calculation, modeling, or as comparative, thematization, affective,
analysis is the aspect of research through which new knowledge is generated.
Chrisman (2002) organizes analytical operations with GIS from basic attributal
operations (queries, categorical manipulations, and arithmetic procedures) to more
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Table 9.1 Some common analytical operations used with GIS and their descriptions

Analytical operation Description
Oueries Retrieval from an attribute database based on characteristics ofa

Ca rical pulations
Ar etic dures

Overlays

Buffers mity bet fe s
Least-cost path of least an me, effort, cost, etc.)
between two geographic points

advanced spatial analysis (overlays, bufters, surfaces, viewsheds, and networks; see

9.1 and refer to any of the p arte ks on the use of GIS for
1 analysis). Within GIS, these at are organized by spatial data
osed gons
r dat that s

ere each cell corresponds to an area on the
ces in the architecture of these spatial data

and analyzed using raster data.

These modes of ‘spatial analysis’ lend themselves toward the computational,
and certainly toward more quantitative data. Within the fields of qualitative GIS
and th ial ities, 1s exploring diffe esof an s that
allow in tive w 1 GIS and, the , litative . The
subfield of qualitative GIS is focused on the use of a mix of data types, quantita-
tive and qualitative (Cope and Elwood 2009). As a method, qualitative GIS

ec t nig
e d ern
al 1 et
20 The spatial hum  ies thus envision working with the historical and the

art  ual in GIS to bri multiple ways of knowing (see Cooper and Gregory

S, r  rch me dis e
d e Cope on ).

IS as a practice, as integrally part of the way
d and not as a neutral bystander. For instance,
sic arithmetic to produce the graduated cir-
records collected by neighborhood residents.



The GIS was used to analyze and represent the differences in the total number of
records that residents collected. However, more important to this particular urban
research project, the map produced in Figure 9.1 evocatively prompted residents to
further discuss the significance of the differences across Seattle neighborhoods — a
discussion that was analyzed using discourse analysis. Here, it is important to recog-
nize GIS as part of, and not separate from, that discourse analysis; the technical pro-
duction of knowledge intervenes directly in the more interpretative/discursive
practice of making meaning.

rting u researc

After doing scholarly work (by means of GIS or otherwise), you will typically need
to engage in a process of ‘writing up’ (see Chapter 11, this volume). For your dis-
sertation, the write-up phase may be limited to your institutional adviser/supervisor,
although you may want to consider circulating your results more broadly, in your
portfolio or on your blog. Practically speaking, the actual writing up of GIS
research is an exercise in metadata construction. As discussed earlier, metadata is a
written record of the creation and manipulation of data. By writing up research,
you are extending the written record of spatial data, in ways that will assist future
scholars in evaluating the research as well as continuing the study. When conduct-
ing GIS work, the write up involves more than just writing a final dissertation,
and includes: authoring or updating the accompanying metadata for the datasets
produced by the project, making the datasets accessible to the broader public or
to the specific communities affected by such data collection, as well as creating
representations of the results — often in cartographic form. In this section, I discuss
these three considerations as part of ‘representation’, the last aspect of research
depicted in Figure 9.2.

Representation

As symbols that constitute reality, representations here are understood as maps or as
data themselves. In the process of writing up, researchers engage in the production
of these representations, producing maps for publication, documenting the repre-
sentations in the form of metadata, or presenting findings to the research commu-
nity or to the community impacted by such research. Due to the ways in which GIS
data and maps evoke authority on a subject (King 1996; Wood 1992), the practice
of representing with/through geographic information technologies demands con-
siderable attention. These representations may travel, in that they may be enrolled
into new knowledge projects (complementary or otherwise). Representation, thus,
acts in excess of the agenda of the researcher. In other words, your student projects
may be taken up at some point by other researchers.
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As you complete your GIS projects you may be requested to share their spatial
data with others conducting work on similar urban issues. Therefore, it is important
to carefully document data, including information about the time period, contact
information, data quality, spatial reference, attributes contained, and any additional
information about how the data were collected or derived and manipulated. The
practice of recording metadata allows the transfer of not just the data, but the con-
texts around which the data exist. This information proves of critical importance as
urban researchers share and enroll others’ data, to better understand the limitations
or constraints around their use. In your dissertations, you may well be asked to pro-
vide a ‘methods’ section where you would discuss these details.

Cartographic representations are perhaps the most obvious result of GIS-based
research of the city. And while maps make take several forms (web-based, paper,
mobile-device ready, etc.), there are general practices of map-making that should act
as guides. Consider the audience, purpose, reproduction constraints (color, black and
white, digital, paper, etc.), and necessary annotations. Will there need to be a legend, a
north arrow, a scale bar in your project? How will you indicate the source of the data,
or the various participants in the project? Are there other visualizations that might aid
the map? Yau (2011) covers a range of visualization techniques (many of which are
entirely web-based) for both spatial (and non-spatial) data. The map is not decoration
and should directly aid your reader in understanding the results of your project.

The map in Figure 9.1 was produced to engage Seattle residents as to the differ-
ences between the raw amount of data collected in their neighborhoods. As but one
symbol of the reality of this survey effort, this representation enabled residents to
further discuss their experiences with the survey, becoming an entry into more
detailed discussions of residents” hopes for how these data were to be used and their
concerns for how these kinds of data collections tend to justify specific urban poli-
cies. The ‘writing up’ of GIS work should involve such discussions of the work that
representations do — by releasing the cartographic products back to the communi-
ties impacted by such representations.

Conc us on

Geographic information systems enable different ways of knowing and cannot be
limited to a single method. GIS are both something one does, participates in, as well
as something one uses. As media, GIS are both practice and method. In this chapter,
I have described a range of concerns in both doing GIS and paying attention to how
GIS practices permeate urban society. Ultimately, GIS are technologies of representa-
tion. That maps are made, as a human endeavor, complicates and haunts cartography
as science, exposing the subjectivity and selective interests of cartographic practice.
And while these crises of representation should not justify a dismissal of GIS, they
should inspire careful consideration of the limitations and affordances of GIS as a
method of researching the city.



That maps wield power is not lost on critical cartographers. As representations of
space, maps produce territories. Maps, and the GIS that create them, insinuate them-
selves into everyday life, figuring our interactions with human and nonhuman others,
They communicate expertise and authenticity, where none may exist. Maps may
challenge the status quo or reinforce it. As Harris and Weiner (1998) point out, GIS
may be both empowering and disempowering. Marginalized groups can use GIS to
stake claims to resources, advocate for changes in policies and planning, draw atten-
tion to alternative geographies and histories, and inspire more transparent and acces-
sible decision making in government. As these technologies can be opened up to
collaborative or participatory projects, GIS have the potential to be a collective force
as groups organize and direct its representational prowess.

Geographic information technologies are, nonetheless, risky investments in knowl-
edge production. As an ocular technology, GIS specifically visions from an elevated
perspective. The world is displayed as seen from nowhere and everywhere. Above and
disconnected, this neutralizing gaze serves to organize the world into layers of objects
and actions. The risk of this disembodied visioning is the kind of distancing that it
enables — subjective experiences become bounded as objects. This ocularcentrism, with
the organization of space through Cartesian perspectivalism, enables an epistemology of
the grid, which, as Dixon and Jones (1998: 251) write, is ‘a way of knowing that imposes
itself upon and eventually becomes inseparable from those processes it helps to under-
stand’. In the context of this chapter, the use of GIS to research the city risks concretiz-
ing and elevating a specific ontology of the urban that is best analyzed by the GIS.

For your dissertation, GIS may simply be a means to an end, a method to analyze and
visualize a set of data about the city. In this chapter, I have attempted to situate this
technology — to show that it did not just appear out of thin air and that each stage of
the research process using GIS is imbued with fundamental decisions about how to
observe, measure, analyze, and represent the world. These fundamentals can be
approached pragmatically — as is the goal for the use of this chapter — and such practices
would take necessary steps toward an engaged and responsible use of this technology.

Frequently Asked Questions

1.T’d like to have a map of data points from my research. How do I
get those points to display on the map?

Esri and many web-based mapping products allow users to add data
points directly to a map. Consult the help files for the software package
you are using. You should be able to add points stored as x—y data in
the form of latitude-longitude. You may also have the option to add

(Continued)
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(Continued)

addresses directly as points on a map using a specific tool called a
geocoder.

2.What is a ‘spatial reference system’, and why should I care?

A spatial reference system is used as a system of measurement for a
geometric object. When working with spatial data, a spatial reference
system is necessary to know how to measure distances and areas.
Without a properly defined spatial reference system, a researcher
may not be able to overlay datasets, nor perform basic analyses.

3. I want to make my maps more interactive and on the web. Are
there easy ways to do that online?

After working on your maps, you may wish to make those maps
available over the Internet — on your personal website or on your
blog. Beyond producing a pdf that can be downloaded, you can use
websites like GeoCommons.com or ArcGIS.com to publish your data
and embed interactive maps into your website.

4.1 use an Apple Macintosh computer. What are my options for
running GIS?

Esri's ArcGIS Desktop software runs on the Microsoft Windows
operating system. As such, in order to run ArcGIS on your Macintosh,
you will need to emulate Windows on your Mac using BootCamp and,
perhaps, Parallels or VMware Fusion. In general, I tend to tell students
that this solution can be frustrating at best, given the resource drain
of the ArcCIS software. Other GIS systems like Cartographica run
directly on the Mac OS. There may also be web-based GIS solutions
that will suffice.

5.1 tend toward more qualitative forms of engagement and inquiry.
How might I use GIS?

It's entirely possible that GIS are not useful for your project. However,
if geographic representations help you to explore the spatial contexts
of your problem or question, or if maps are useful final products

of your analysis, or if maps provide a creative tension with your
interview subjects, then perhaps GIS are something to explore (see
Figure 9.3).



Follow Up References

Cope, M. and Elwood, S.A. (eds) (2009) Qualitative GIS: A Mixed Methods Approach.
London: Sage.

Qualitative GIS has become the primary text for the theory, method, and practice
of alternative GIS. Operating both conceptually, to shift the imagination of GIS in
society, and practically, to produce new techniques around geographic representa-
tion, this edited collection sets the stage for a renewed criticality in GIScience.

Crampton, J.W. (2010) Mapping: A Critical Introduction to Cartography and GIS. Malden,
MA: Wiley—Blackwell.

Crampton’s Mapping marks a coming-of-age of the critical cartography and critical
GIS subfields. This text, targeted at students and faculty new to these ideas, presents
the foundational concepts and origin stories for the practice of critical mapping
scholarship. Here, Crampton brings the critical concepts of the GIS & Society
agenda to bear on the emergence of the geoweb.

Krygier,]. and Wood, D. (2005) Making Maps: A Visual Guide to Map Design for GIS. New
York: Guilford Press.

New to cartographic design? Start with Making Maps, by John Krygier and Denis
Wood. They bring levity to the design decisions of map-making, beginning with
basic questions around intent and audience and ending with more complicated
decisions around color, visual hierarchy, balance, and use of negative space.

Schuurman, N. (2004) GIS: A Short Introduction (Short Introductions to Geography).
Malden, MA: Blackwell.

If you are interested in learning more about the ‘GIS wars’ of the 1990s, the emerg-
ing GIS & Society agenda, and the perspective of GIScientists, then look at GIS: A
Short Introduction. Drawing forward her interventions in the field beginning in the
late 1990s, Schuurman presents an overview of the key concepts and techniques of
GIScience in a way that appreciates a diverse audience of human geographers and
social scientists more generally.

Yau, N.C. (2011) Visualize This: The Flowing Data Guide to Design, Visualization, and
Statistics. Indianapolis, IN: Wiley.

Nathan Yau, the author of the FlowingData.com blog, pulled together Visualize
This for a group of visualization enthusiasts who are increasingly looking to open-
source, web-based technologies to present compelling graphics with ‘big data’. The
text presumes a kind of hacker sensibility and offers an entire chapter on web-
based mapping techniques, with example scripts to be copied and pasted for your
mapping projects.
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WORL S GH GLASS:
PHO G A YAN V EO
ASG OG A C OD

Bra L. Garrett

ntroduction to g ass geographies

Photography and video are two methods often paired under a banner of ‘visual
methodologies’ within geography (Rose 2001). While both methods share the abil-
ity to capture and relay images, and making still and moving images often can now
be accomplished with a single piece of equipment, the process of preparation, uti-
lization, processing and dissemination are, in fact, quite different, given that video
captures motion and sound as well as images. In this chapter I will discuss using both
photography and video, identifying points of crossover where possible, to unpack
the merits and pitfalls of each through my ethnographic work with urban explorers,
where I have used media methods extensively.

It must be said, as a starting point, that much of the engagement geography has
had with photography and video has been in the context of studying images pro-
duced by others, be it in an archive (Brickell and Garrett 2013; Rose 2000) or in
more popular contexts (Aitken and Zonn 1994; Cresswell and Dixon 2002; Curti
2008). While those studies are interesting and useful, this chapter, in terms of
method, is focused purely on media prodiction rather than analysis (Bauch 2010;
Sidaway 2002), with the researcher, often alongside project participants, taking on
the role of media maker. I am interested in photography and video work as being
and doing, a process of engagement and interaction with the world around us in ways
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136

RESEARCHING THE CITY

that meld and blur representations and practice. Therefore, I suggest, the process of
making photos and videos is just as important as what we do with them. For those
of you reading this chapter as a guide to using ‘visual’ methods in the process of, for
instance, putting together your dissertation, I hope you will find it a useful starting
point to using those methods effectively and critically.

The title of this chapter implies that mediation takes place when we see worlds
through glass, that the world is filtered through the lens. While that is true, we also
now live our lives through glass, on screen, through other people, through emotional
filters, social and cultural sieves — in other words, life is a morphing, complicated
meld of human and machine, culture and biology, analogue and digital — it is all at
once hybrid (Haraway 1991; Whatmore 2002). Technological devices like cameras,
and what we choose do with them, are a part of our daily existence, wrapped up in
the choices we make and desires we harbour in every moment of every day, espe-
cially now that those machines are almost always on our bodies (and likely soon in
them). Photographs and videos ‘are not something that appear over and against real-
ity, but parts of practices through which people work to establish realities’ (Crang
1997: 362). Those realities are part of who we are as people, part of our sociality, part
of our culture, and as researchers it is our role to engage with them critically. While
photography and video now are part of our daily lives, the way we use them as
research tools should be quite different to the way we use them at home, in setting
up, recording and dissemination of those media. Think about the ways in which
photography and video might be used in your work. Consider the ranges of scale,
differing contexts and innovative ways you might apply these methods.

In this chapter, I will make three important points in the context of audio/visual
research. The first is that video and photography are utilized and conceptualized in
quite different ways as research tools, even as they both become more common,
accepted and appreciated. I will try to bridge the practices where I can, given that
many students may want to try using both on research projects. Second, I will sug-
gest that video and photos, now more than ever, are part of a process of creating
worlds, not simple representations of them. Researchers should and do play an
active role in the production and reproduction of those media cultures even as they
interrogate them. Finally, I will make it clear that now is the perfect time for geog-
raphers to confront long-held concerns around the ‘occularcentrism’ (Jay 1993),
‘masculine gazes’ (Rose 2001) or ‘touristic gazes’ (Urry 1990) of visual-methods by
directly confronting the ways in which we wield these methods (Driver 2003). As
undergraduate or graduate researchers, you perhaps have more facility with these
methods than many established geography researchers. This puts you in a strong
position to lead the way in their use.

As Bauch has written, visual media, especially video, are ‘socially ubiquitous yet
almost awkwardly absent’ from geography (Bauch 2010: 475). What will become
clear by the end of the chapter, however, is that this is changing quickly: visual
methods are being rapidly deployed across the social sciences (Garrett 2010b; Jewitt
2011) and will inevitably become a vital part of what geographers do; it is up to
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us used to being photographed and filmed almost constantly, and indeed many of
her project participants enjoyed being photographed, but the social, cultural and
political implications of making media records is a necessary point of interrogation.
That said, photography and video can, equally, be empowering and open doors for
a researcher. Hester Parr, who has done extensive work with the homeless and
mentally ill, follows Sara Kindon (2003) when she writes that ‘video work can
reduce the “distance” between researcher and researched and destabilize power rela-
tions in this relationship in ways that facilitate research that “makes a difference™
(Parr 2007: 115). Both Kindon and Parr have undertaken research from a participa-
tory angle, bringing the ‘researched’ into the production process. In this context, as
Mike Crang argues, video, as well as photography, is ‘a research tool that is socially
embedded and closes the gap of representation and practice’ (Crang 1997: 365).
Turning back to my own experience, I conducted an audio/visual ethnography
with urban explorers in London over the course of three years (Garrett 2010a;
Garrett 2011; Garrett 2013). Urban explorers recreationally trespass into derelict,
obsolete, temporary and infrastructural places in cities. Many urban explorers are
exceptional photographers, producing stunning low-light, long-exposure photo-
graphs that they have become widely known for (see Figure 10.1), and they are
used to having cameras around them, if not necessarily trained on them.
However, the implications of photographing and video recording us undertaking
unauthorised activity together was quite serious. When I initially approached the
community, I offered to produce a documentary film about the practice, thinking it

Figure 10.1 Brad and Marc Explo at Unibrow
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Video footage can, in some instances, replace written records where the primary
goal is to record non-verbal communication such as subtle eye movements and
body language (Laurier and Philo 2006b). Alasuutari (1995: 43) writes that ‘to
record non-verbal communication one needs a movie or video camera, and in a
group discussion situation there should probably be several of them’. The multiple
gazes of multiple cameras, as well as strategically placed microphones, might capture
what your eyes did not, especially if you were staring at a notebook. In a participa-
tory video environment, a digital camera where you can show people images you
have taken in the field may be crucial. In my work with urban explorers, learning
to take decent digital photographs quickly and being able to review and discuss
them after an exploration was vital to be able to participate in the culture.

It is important to keep in mind that video, unlike photography, also records sound.
This can be very useful in, for instance, getting people to speak candidly while record-
ing with the lens cap on (collecting no visuals) and in thinking about how audio
recording can be used separately and in conjunction with images. On a project I
undertook with Brian Rosa and Jonathan Prior in Dundee, Scotland, we decided to
make a film that foregrounded audio rather than visuals. Jonathan, who worked with
audio recording as part of his research method, collected sound on a professional
recorder using various microphones while Brian and I shot video, often without
sound. The result, Jute, is a film as much about what you hear as what you see (Garrett
et al. 2011) and challenges the implied ‘visuality’ of video (Crang 2003).

On long road trips during my urban exploration project, I took inexpensive dis-
posable still cameras that I put in multiple pockets so I always had one within reach
at a moment’s notice. I also gave them to my project participants and asked them to

Figure 10.2 The crew heading underground in Paris



photograph whatever they wanted. Often they photographed me. We threw those

le r

tu 0

m r
ever have it ned.Vie them trigg  the  lings, flashes and fleeting
assoc s that n up my in the field e Fi e 10.2) and are far morc

important, i many ways, than the beautiful ‘formal’ images I took with my more
expensive digital cameras.
In other instances, my large shoulder-mounted, broadcast-quality video camera

dg into places or get an inte n 1se  en
to ince I looked ‘pro  ional’ — m pl ng
ac m int  sts

he rules’ (Bourdieu and Lamaison 1986: 1 13).

Some researchers have found that activities such as photography . can provide a readily
understood reason and purpose for their presence in certain places at certain times. At tour-
ist sites, weddings or historical reenactments, for example, someone hanging around taking
photographs will not stand out in a crowd

So, in choosing equipment, consider what rofes you want to play as well as what
technical abilities you require.

Before | g for I spent a td ti g and
photograpl n low itions, lear to 0 ras by
touch alone (sometimes gluing grains of ric bu g d one

Figure 10.3 Two-week fieid kit

141

JOHLIW DIHIVHO0ID SY OIQIA GNY AHIYHDOLOH



142

RESEARCHING THE CITY

zoom ring to help with tactile identification), packing and repacking my bag to make
sure I knew where everything was intuitively and checking that I had all the necessary
batteries, cables, cleaning cloths, memory cards, lights and tripod equipment. While my
gear all fits in a backpack (Figure 10.3), glass methods do require a lot of *kit’ and it is
casy to forget a battery or memory card. Methodical organization really is essential
because once you leave, often there is no going back and you may not be able to find
a Nikon D90 battery car charger in rural Poland (don’t ask).

ake tor breakit! oing research

Despite my (probably by now obvious) preference for video, I cannot over-
emphasize the importance of the role photography played on my urban explorers
project. As a result of my project participants teaching me photography, I was able
to pull from multiple media for recall, from pictures and video for images, from
audio for ‘field interviews’ (much of my footage in the London and Paris sewers
ended up being too dark to see much), as well as from field notes where I scrib-
bled thoughts while shooting. Although I am reluctant to call my work a ‘visual
ethnography’ since it was so much more than visual, I felt very content in my
creation of multimedia documents constructed from text, photos, audio and
video because that is a reflection of what the project had been in the ‘real world’.
Again, ‘the photograph always carries its referent with it’ (Barthes 1982: 5). These
recordings are markers to experiences and are imbued with memory, associations
and emotions, a lot of which are not immediately obvious. However, any attempt
at representation, including the written word, will be guilty of that; it is not a
particularly ‘visual’ pitfall. Remind yourself that you are not there to ‘collect data’
or ‘create representations’ of things and events, that you are working with the
‘media as practice rather than representation, as taking part in the world rather
than reflecting it’ (Crang, 1997: 360), will serve you well. If you have chosen your
medium/media to suit your project, practising it should break the ice, bring you
closer and bridge gaps.

If you find your tools are getting in the way of your research, get rid of them! As
an example, two of my project participants and myself found ourselves at 3 am
perched over a ventilation shaft with a 30 metre drop in Belgium, securing ropes to
abseil into the never-completed Antwerp metro system with a thunderstorm rolling
in. I was photographing the rope setup for my thesis as a sort of ‘photography of
action’, creating 2- to 3- second shots of Winch and ‘Gary’ tying the ropes and
dropping in (Figures 10.4 and 10.5).

Winch, as he was threading loops and clipping carabineers, looked straight at me
and said “Will you put down that camera and help us with these ropes, mate?” Never
had my outsider status been so evident while acting as an ethnographic photogra-
pher. I put the camera away and helped, and then harnessed up and dropped in the
shaft, camera safely tucked away.



‘)
fF .

Figure 10.4 ‘Gary’ and Winch tying off ropes to abseil into the Antwerp Premetro

Figure 10.5 ‘Gary’ abseils into the Antwerp Premetro

My project participants also often commented on the fact that I was not pho-
tographing the same things as them. LutEx, another explorer, noted that 1 was
‘always taking pictures of people taking pictures’. Silent Motion once said to me,

143

QOHLIN JIHdYHDO0ID SY OIAIA ONY AHdVHDOLOHd



144

RESEARCHING THE CITY

I like how your pictures look like they’re in motion, they are of us actually doing
exploration’. As anthropologist Sol Worth writes, ‘film (and photography) is not
so much about what is “out there” as what is “in here”” (Worth 1981, cited in
Crang and Cook 2007: 112), and my photographs revealed active processes of
being and doing as much as it created the staged experiential representations
urban explorers are known for.

While some have argued that photography is ‘an act of non-intervention’(Sontag
1977:11), 1 found that it became very much a part of me and brought me closer
to the action. The best advice I ever received in terms of shooting video, and this
easily applies to shooting photography, is to follow Rouch and Feld (2003) in
conceiving of the camera as an appendage to the body. Capturing images, after
making those initial rational decisions about what to use, when, where and why,
is far more felt than thought. An ethnographic film instructor I took a class with
called Mike Yorke told me that in India, where he shot a film about holy men
and women in 2008, the Sadhus said he did ‘camera yoga’, impossibly bending
around obstacles, walking backward, controlling his breathing and holding a
heavy camera for hours on end. Filming and photographing project participants
becomes a dance, where you run and scramble to get shots and they work to
screw them up, act up for them or ignore you. After a time ‘camera intimidation’,
which may keep them from acting ‘normally’, dissipates if you have chosen your
method wisely and wield it with grace and confidence. On my project, after I
started shooting video a few people asked not to be filmed (even when they were
happy to be photographed), so I simply cut them out of frame or edited them
out in postproduction (more on this in the following section) where necessary.
It wasn’t a big issue here, though that is not to say on another project it might
not be more of a sticking point or even totally inappropriate. Again, consult your
university guidelines and speak with your instructor about what might and
might not be suitable.

Before we move on to the next section I want to emphasize that in your meth-
odological framework the intentionality that you are carrying from beginning to
end should be serving you in the field. It is best not to haphazardly record eve-
rything that is happening, though if you are working on a very limited time
frame (a weekend perhaps where you are recording an event), it may make more
sense to do so. Keep in mind that everything you collect will have to be trans-
ferred, organized, edited, stored and shared (Snell 2011). As a general rule, one
day of photography will require one day to process, and one day of videography
will require three days to process. I collected 60 hours of video footage during
my PhD work and spent over 180 hours going through it and compiling rough
edits. In total, I spent more than 3,000 hours collecting, sorting, editing and
organizing almost four terabytes of recordings and it was, as much as I loved my
research topic, quite painful. Although it is unlikely you will make the same mis-
take on a more short-term project, do keep these thoughts in mind every time
you hit the shutter/record button.
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and encouraged over time; it is simply of a matter of students and instructors
broaching the topic and getting out there to do the work. It is important that we
now make the production of video, audio and photography just as valid a form of
scholarly output as text in academia. There are new potentials to produce entire
video and audio articles, photo-essays and even as-yet unimagined creative forms
that critically interrogate the world around us in new and exciting ways. But these
steps require us to continue pushing the envelope of utilization and critical exami-
nation of these methods and you have a key role in that.

As Mike Crang writes in Cultural Geographies, ‘literature is ... just one creative
“media” [sic] through which cultural ideas are produced and reproduced’ (Crang,
1998: 81), and new forms of, and growing interest in, scholarship discussing the
importance of video and photography should reinforce our desire to use, experi-
ment with and disseminate those media where possible. As an academic community,
we depend on each generation to push those boundaries further and it should be
clear from this chapter that there is no better time than now to do so.The best way
to learn about the merits and pitfalls of these methods, as with any, is through first-
hand experience.

he go den age of digita media geography

Photography and video are ubiquitous tools and practices with which people define
themselves and their worlds. As a result, while images proliferate and we become
increasingly enraptured by them, we are also becoming more suspicious of them. As
scholars and students, it is our role to interrogate the modes of conceptualizing,
producing and utilizing media, new and old. Putting ourselves in that productive
role places us in a much stronger position to then see the strengths and weaknesses
more clearly. As should be clear now, there is no right or wrong way to do glass
geographies, but there are more or less engaged and informed ways of practising
them and there are methods that can quickly overproduce material. Use them
critically and carefully.

Although I used both photography and video on my own research project and
understand others will do the same, it is difficult to write about them as conjoined
methods. They are as related, perhaps, as film and text, meaning they share charac-
teristics (like narrative, structure and editing process) but the goals, practice and
dissemination of each can be quite different. This is, of course, rapidly changing with
technological shifts and media convergences (Jenkins 2006). Where once posting
video online was expensive and cumbersome, it is now largely free and simple.
Equipment is becoming less expensive and increasingly easy to manage. During my
explorations I regularly carried two or more cameras and switched between them,
often while sneaking through windows and running from security guards. It was not
easy. If I had to do it all again, I would have sold all my cameras to purchase a
digital single-lens reflex (DSLR) camera that also shot high definition (HD) video,
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Frequently Asked Questions

1.What are the benefits of photography and video?

First, photography and video can give viewers an excellent sense of

space and place. It is much easier to show a clip of your research than
to describe it. Using still and moving images and/or audio also allows
you to work more creatively, trying out new ways of recording and
presenting information. Photography and video can also empower the
people you work with, allowing them to speak for themselves or take
over the production, rather than having you (as an ‘expert’) speak for
them. These methods are also very useful for sharing your research
online. Finally, they are fun!

2. Should I use photography or video on my project?

Your choice of method is very important and you want to first
consider whether either is appropriate. If you will be working in
strenuous field conditions where a camera will be a hindrance or

in a situation where people may be uncomfortable with it, consider
another method. However, if you are deciding between photography
and video, remember that photographs take less hard drive space

(Continued)
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(Continued)

and are easier to store, manipulate and edit but video will give you
motion and sound in addition to images.

3.When are these methods inappropriate?

Generally I would say that if your method, whatever it happens to

be, makes your project participants uncomfortable, you should

think carefully about using it. Even if you do not have any human
participants, in other cases, such as on private property, you may also
run into issues about photographing what some people will see as
‘off-limits’ or ‘sensitive’. Think about this before you go out to do your
research and consult with your instructor and university guidelines
for media practice.

4. What kind of camera should I buy/use?

Here you need to balance the technical requirement you need (do
you need it to shoot photos in low light? Do you want your video to be
broadcast quality? Do you need to hook up an external microphone
for better sound?) with the application of the technology. In some
instances, a smaller camera will do the job and is easier to travel
with and less troubling if broken or lost. In other cases, a larger, more
professional camera may lend you some appearance of legitimacy
that opens doors. Also think about how you will store and work with
these images. Do you have access to enough space and a powerful
enough computer to edit high definition video for instance? Be sure
you weigh all these options — don’t just run out and buy the newest
technology.

5.Where can I get more information on using photography
and video?

I would suggest Sarah Pink’s book Doing Visual Ethnography: Images,
Media and Representation in Research as a good starting point.

For a more geographic perspective, Gillian Rose’s book Visual
Methodologies: An Introduction to the Interpretation of Visual Material is
also very good. Finally, I have written an article in the journal Progress
in Human Geography entitled ‘Videographic geographies: using
digital video for geographic research’ which covers the different
types of video work and their applications. Details of all three are in
the follow up references below.
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into fieldwork and an increase in digital publication to create what we might call
videographic geographies.

Garrett, B.L. (2010) Urban explorers: quests for myth, mystery and meaning. Geography
Compass, 4/5: 1448-61.

This article is the practical extension of this chapter. It is about urban exploration,
a cultural practice of exploring derelict, closed and normally inaccessible built
environments. The article is, in a sense, an experiment in research, learning and
representation and is as much about the way the information is presented as it is
about the topic itself. It consists of two parts. The first component is a video art-
icle that can be viewed online at http://vimeo.com/5366045. The second is this
document, an annotated script and short article meant to support the video-
graphic document. The piece, as a whole, is a review of the work of five scholars
(Alastair Bonnett, Tim Edensor, Caitlin DeSilvey, Hayden Lorimer and David
Pinder) who have studied the theories and practices behind contemporary urban
exploration from a number of different perspectives. I include video footage of
my own ethnographic research on the topic, though I allow discussion of previous
work to contextualize those images to establish what might be considered a
videographic literature review.

Rose, G. (2001) Visual Methodologies: An Introduction to the Interpretation of Visual Materials.
Thousand Oaks, CA: Sage.

This book is an introduction to reading visual culture. It explains which meth-
ods are available to the undergraduate student and shows exactly how to use
them. The book begins with a discussion of general themes and recent debates
on the meaning of culture and the function of the visual that offers a critical
inquiry into the relation of visual images to social identities and social relations.
Rose then goes on to investigate in detail the different methods for interpreting
visual images. The strengths and weaknesses of each method are discussed in
relation to a detailed case study, as well as to the more general issues outlined in
the introduction.

Pink, S. (2007) Doing Visual Ethnography: Images, Media and Representation in Research.
Manchester: Manchester University Press in association with the Granada Centre for
Visual Anthropology.

This book explores the use and potential of photography, video and hypermedia in
ethnographic and social research. It offers a reflexive approach to theoretical, meth-
odological, practical and ethical issues of using these media now that they are
increasingly being incorporated into field research. Pink adopts the viewpoint that
visual research methods should be rooted in a critical understanding of local and
academic visual cultures, the visual media, and technologies being used, and the
ethical issues they raise.
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WRITING UP

Kevin Ward

ntroduct on

This final chapter turns to the writing up of your research. As Northedge (1990: 156)
notes, ‘writing can ... be an extremely satisfying activity’. And so it can. There will
be times when the words flow, when at the end of the working day you pat your-
self on the back and say, ‘well done’ or ‘good job’. However, the writing-up process
can also be very annoying, demanding and frustrating! For Wolcott (1990: 12),
“Writing is always challenging and sometimes satisfying, but that is about as far as
[ can go in singing its praises” I have been through the process of writing a dis-
sertation four times. While on the one hand each has got progressively easier, as [
have learnt from previous experiences and benefited from the advice of others,
the production of each dissertation has still been hard! Trying to assemble all the
pieces you have generated into something that you would be happy to call a dis-
sertation is just plain difficult — although it is also extremely rewarding. Its writing
— from the introduction to the literature review and the discussion of methods,
to the representation of the ‘data’ and its analysis, and right through to the conclusion
— Is not something that is left to the end of the research process. The writing of
the dissertation is instead something you have actually been doing since you
began reading articles, taking notes and reflecting on the focus of your research.
As Hennink et al. (2011: 273) put it:
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You will normally have the original project proposal document, some form of literature
review, you may have kept notes, memos or a field diary during your data collection and may
also have analytic notes, summaries ... Therefore, you already have a whole body of writing
on your research project, and you rarely start with a truly ‘blank page’.

Along the research journey — from the initial idea or thought to the submission of
the dissertation — you have made certain decisions that have determined the mat-
erial you now find yourself with. As Becker (1986: 16) notes, before we think we
are turning to writing for the first time:

Our carlier choices — to look at it this way, to think about this example in developing our
ideas and storing data, to read this novel or watch that television program — rule out what
we might otherwise have chosen Every time we answer a question about our work and what
we have been finding or thinking, our choice of words affects the way we describe it next

time, perhaps when we are writing notes or making outlines

This volume has outlined seven different ways of generating ‘data’. These are the
ones that are most widely used in the researching of the city. It has also revealed that
there is some variability in what constitutes or counts as data. As this volume shows,
in some cases it is constituted of words generated by someone else (see Chapters 3
and 7), or words you have generated in interacting with someone else (see Chapters
3 and 5), or numbers generated by someone else (see Chapter 9), or numbers you
have generated interacting with someone else (see Chapter 6), or diaries/images/
videos (see Chapters 8 and 10). Regardless of the nature of the data, according to
Cloke et al. (2004), there are some common issues upon which you should reflect.
That 1s, all data

whatever their source, are coustincted in one way another. They do not magically or spontane-
ously arise in the world just waiting for the geographer to come along; rather, they are ‘made’
by somebody for given reasons and in specific ways. (2004: 35, original emphasis)

So, regardless of the type of ‘data’ you are using — whether you are working with
existing data, ‘pre-constructed’ in the words of Cloke et al. (2004), or data you
have generated yourself, ‘self-constructed’(ibid) — it is important you note and
reflect upon how the data was produced and for what purpose. Data in whatever
form is never neutral, and thus all of us need to think carefully about how and
when we use it and the claims we make around it. Think about the issues covered
in this book. The chapters have covered a variety of issues related to different
aspects of the city and in each case the data has been generated in a particular
context, from the funding behind its production through to the ways it has been
disseminated.

[t is not only that you need to reflect about the origins of your data and the
dynamics behind its production. As [ hope has also been clear as you have read
through this book, the decision to choose a particular method to generate data



is not one that should be made in splendid isolation. Each method comes with
its own baggage, so to speak. That is, in choosing one or more methods to use in
your dissertation you need to reflect on the questions you want to ask and

ca s yo the t owledge (and data)
g .An ht be e. For my first MA
I to ow undergraduate students travelled to

university, across the city, and to calculate their value of time. On identifying and
reading the existing literature in this field I generated a series of questions that I
believed could be answered over the course of a few months — which was how
long I had to conduct my research. Drawing on the work of others it seemed to
me that 2 mixture of questionnaires and short semi-structured interviews would
allow me to answer my questions. This would generate ‘data’ in the form of
words and numbers. These were analysed, the latter in the form of a particular
mathematical model, the former through printing the transcribed interviews and
using highlighter pens (this was before ATLAS and other computer packages!). I
then discussed my findings in relation to other similar studies. So, the choice of
methods was one made in relation to other aspects of my study. Think about the
methods you have used to generate material for your dissertation. Reflect on
why you made the choice you did.

What is also worth taking from my example is that in making informed choices,
whether about the case study, the constitution of data, the methods and so on, it is
useful to be able to visualize the research process in its entirety — from reading the
work of other academics through to analysing the data generated — from the begin-
ning. Know what is involved in each aspect and divide up the time you have accord-
ingly: that way you will have a sense of whether you are ahead, behind or on time
in relation to your final submission deadline. That does not mean things do not
change over the course of conducting research. They often do of course, as you have
probably discovered! Rather, it has meant I hope anticipating and planning your
research; that is, identifying the ‘risks’, so to speak, in your piece of research and to
mitigate them as best you can in advance (see Chapter 2, this volume).

Regardless of which of the methods you use to research your city or cities in
producing a dissertation, whether it be at the undergraduate or graduate level, you
will reach the time you have allotted to ‘writing up’. I have put this in quotes
because it is not always clear what is meant by ‘writing up’ and when it should start.
The purpose of this chapter is to provide some insights into how you might think
about writing your dissertation and in the process to challenge the notion that
‘writing up’ is something you do towards the end of the research process. It is not,
I would argue, ‘the last ... step of the research process’ (Kumar 2011: 27). Instead,
and reinforcing some of the comments I outlined in Chapter 2, this chapter makes
the case for not understanding the research process as linear, as if the different ele-
ments should be added one to each other to produce a final product, the disserta-
tion. That may well be how it looks from a typical dissertation contents page (see
Figure 11.1).
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Chapter One Introduction 3
Chapter Two Academic literature review \
Chapter Three  Methodology ¥
Chapter Four Empirical results/data and analysis | N
Chapter Five Empirical results/data and analysis il {
Chapter Six Conclusion {

Figure 11.1 A dissertation contents page

You have probably seen dissertations at your own institution in which the con-
tents page seems to reflect this process, and Figure 11.1 is likely to resemble what
you imagine your own contents page will look like. That is fine. This is a structure.
However, this representation of the production of the dissertation — from introduc-
tion through to conclusion — is not actually how it was assembled. Rather, this
chapter argues that the process of producing a dissertation on the city is non-linear.
It is instead a process in which different elements are generated in tandem. As you
are experiencing, producing a dissertation is an exercise in multi-tasking and time
management. At different stages, ‘writing’ will take up more or less of your time. It
will range from taking notes to jotting down thoughts, to producing fully formed
and referenced sentences. And, at various times, you will move between the different
elements of the dissertation and its writing, so that, as is the case made here, instead
of a straight line, the writing of a dissertation more closely resembles a series of
loops, as depicted in Figure 11.2.

This reflects how most of you will have conducted your research so far. The
advantages of thinking about the research process in this way, are threefold, aside
from it actually reflecting how most dissertations are produced and thus being a
research design based more squarely on your own experiences. First, within this
model there is the capacity for feedback and learning. That is, at each stage of the
research process there is scope to return to work already produced and to reflect on
it, add, edit and so on. So, each of the elements of the dissertation is constantly in
conversation with the others throughout its production. The generating of the dis-
sertation is an iterative process. This only stops when the dissertation is submitted
for assessment. A second advantage of this approach is the explicit recognition that
existing work — whether produced by academics or others — has its place across the
dissertation, not just in the ‘literature review’ chapter. Most dissertations involve
drawing upon and engaging with a series of existing literatures. Too many students
review the work of others in just that chapter alone, failing to engage with existing
methodological literatures throughout the dissertation. Moreover, the theoretical
literatures discussed in the second chapter of many undergraduate and graduate dis-
sertations should also be included in other chapters. So, where the data — whatever



forms it takes — are included and discussed it makes sense to reference back to pre-

te al litera eans uating
is cess of ¢ i the tation,
de next section. The third advantage to this

approach is that the writing process is one of ‘adjusting and refining’ (Murray and
Hughes 2008: 100). Thus the writing up of the dissertation is a process of experi-
mentation, in which there is scope to make mistakes, to learn from them and still
to produce a dissertation, as we will now see.

AR Academic literature/research questions
R Research design

6  Gathering, generating and analysing data
Wil Writing up

AL/RQ RD GGA WU  AL/RO RD GEA WU  AL/RQ RD GBA WU  AL/RQ AD BGA WU  AL/RD RD GGA WU AL/RQ RD 66A WU

Figure 11.2  Writing a dissertation

riting strategies

Having drawn together and assembled the different pieces into something called a
dissertation, the task you now face is to begin the last stages of writing and rewrit-
ing (and rewriting and rewriting and ...). There are a number of social science
textbooks that claim to have the solution to the challenges all of us face when it
comes to getting words down on a page and manipulating those we have already
generated until you are happy. I am always deeply suspicious of any publication that
proclaims to be able solve the issues most of us will face in writing a substantial
piece of work, whether it is an undergraduate or graduate dissertation or an aca-
demic research monograph. The bottom line is that there is no simple solution to
the writing up of any piece of research. Rather there are strategies that should hope-
fully make your life a little casier.

In thinking about writing up as more than just the final act of producing a ‘pol-
ished’ dissertation, it is worth emphasizing why it is more appropriate to think about
the dissertation process as a series of loops as opposed to a straight line. First, think-
ing in terms of loops allows feedback to be introduced into the research process. For
example, this means that as you conduct your fieldwork you may decide that
research questions require reformulation. Or, as you analyse your ‘data’ you may
express some dissatisfaction with your reading of the existing academic literature in
your field. You may need to revisit it, or to incorporate other work from cognate
areas, enlarging and then refining your theoretical focus. Second, in the traditional
contents-page model of organizing and writing up the dissertation the existing
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work of academics is weakly positioned. There tends to be an assumption that it
largely (and almost exclusively) figures in the ‘literature review’ chapter, which in
many dissertations (such as the one outlined in Figure 11.1) is chapter 2. Of course,
this is but one literature on which many of you will draw in writing your disserta-
tion. Indeed, a strong piece of work will involve all of your chapters drawing upon
the work of others to a greater or lesser extent. Think about your methods chapter.
It will be expected that this will cover an outlining and rationalizing of your choice
of methods. This will include situating your choice of methods in relation to wider
philosophical concerns. To do this and not cite and draw upon existing literatures
would seriously weaken your dissertation. Indeed, I doubt if any of the chapters you
may have written so far have not made use of the work of academics. The ‘analysis’
chapters are also no exception. Representing your data and writing about your find-
ings demand that you situate them vis-d-vis what others have found in similar stud-
ies. So, in writing your dissertation as a series of loops you are able to make better
use of a wider set of literatures, and avoid the impression that drawing on existing
work is something you do in one chapter only.

Third, in organizing the writing up of your dissertation according to a set of
loops, you write the dissertation through a series of iterations. ‘[W]riting need not
be a one-shot, all-or-nothing venture’ according to Becker (1986: 14); rather, there
is a need to allow room for clarification and editing, the moving of text and the
general assembling, disassembling and reassembling of words, images, tables, figures
and so on. Adopting this approach should reduce the pressure some of us put on
ourselves to produce the perfect text first time around. That rarely happens. Going
through iteration after iteration — with time built in to think about how the current
version is different from, and hopefully better than, previous versions — is a more
mature way of pulling together the various things you have produced and written
during the course of the research process — which can be anything between nine
and fifteen months, depending on your institution’s programme.

Fourth, the tempo or rhythm of when and what you write requires some reflec
tion. Here I am not talking quite literally about the speed at which you work,
although that is important. No. Rather, and given what has already been written
about the production of data and words in the dissertation, I hope it should not
come as a surprise that you should think seriously about when best you write and
what kinds of writing you do best and when. Some of those who have contributed
chapters in this volume write better in the mornings. For others, they find it easier
to articulate their thoughts late in the evening. Moreover, the differentiation can be
more fine-grained than this suggests. I find it easier to edit and move text around
in the evening, but to generate ‘new’ words in the morning. There is a need to take
seriously the organizing of the writing process. This requires some honest reflection.
For Cloke et al. (2004: 341), ‘approaching writing as an ongoing part of the practice
of human geography also means recognizing it needs to be organized.

Fifth, it is worth reflecting on whether you might draw others into the produc-
tion of your dissertation. Why? Well, because as Northedge (1990: 195) notes:



Although many of us feel impelled to treat writing as a very private activity, it is paradoxi-
cally also intrinsically a public activity. It is private in that we do it by ourselves, locked in
our own thoughts and according to our own habits and perceptions, with very little idea of
how other people cope with the challenges it presents. But it is also public in that what we
are producing is intended to be read by others, perhaps strangers.

A word of caution here, however! A growing number of universities have plagiarism
rules. This means that you have to sign to confirm that the dissertation you submit
is your work and your work only. So, I am not suggesting that you co-write your
dissertation, or worse, that you draw on the words of others without citing it in the
appropriate manner. Rather, I mean that many of us write by ourselves — on our
own, struggling with how to write and rewrite paragraph after paragraph, page after
page. It does not have to be this way though. In your own institution you might
have a member of staff who will read a draft of at least one chapter. That is clearly
useful. However, you could think of going further, perhaps establishing a ‘writing
circle’, in which students read one another’s chapters, offering constructive advice
and criticism. Or sometimes just having someone else, who does not need to be a
student, read a copy of your work can be useful, in terms of identifying grammati-
cal errors, stylistic issues and unclear sections. We all get very close to our work; we
cannot see good and bad material for looking! This is especially the case as the clock
ticks down and the pressure begins to mount. In this situation — which is one we
are all probably familiar with — having a friendly reader may prove to be immensely
useful.

Sixth, and finally, Wolcott (1990) provides some interesting insight into how best
to approach the different aspects of writing up. Running through his four-fold
schema is the following ‘take home message’: ‘Hear this: You cannot begin writing early
enough’ (Wolcott 1990: 20, original emphasis). Perhaps not surprisingly he kicks
things off with a section entitled ‘getting going’. Reiterating the argument made
carlier in this chapter, Wolcott notes that ‘at the moment you generate sentences that
could conceivably appear in your completed account, you have begun writing’
(1990: 13), although I hope you notice that in this volume we are less concerned
with the relationship between the words you have written down and the ‘completed
account’. He then moves on to ‘keeping going’. At this stage he suggests obtaining
some feedback on your work. As we have already discussed, getting someone else to
read your work — so long as you are able to use the comments in a positive manner — is
generally a good thing. The emphasis is on keeping the writing moving forward.
Wolcott’s third element is ‘tightening up’. What does that mean, I hear some of you
say? Well, it reinforces the argument made in this volume that the production of a

dissertation is not a linear, additive process. forth between
chapters — editing and re-editing, on the loo eaning of sen-
the subtle in or the s —1s
bly time-c ng. es you ugh

more often than not it is an external deadline that forces you to stop and to hand
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over your dissertation. The final aspect to Wolcott’s (1990) schema is “finishing up’.
This literally means drawing a line under your dissertation and submitting it,
although for many of you to do this also involves not just letting go of something
you have become close to, and worked on for perhaps 9-12 months. It also means
ensuring that you are familiar with how you should structure your dissertation. This
need not be complicated but getting it right can be time-consuming. Indeed, it is
hard to overestimate quite how long the ‘tightening up’ and ‘finishing up’ elements
can — and often do — take.

Conc usion

In his book Writing for Social Scientists the sociologist Howard Becker (1986: 164)
begins his final chapter with the following:

Reading this book will not solve all of your writing problems. It will hardly solve any of
them. No book, no author, no expert — no one else can solve your problems. They are yours.
You have to get rid of them.

Strong words you may think. He subsequently proceeds to note, ‘but you might
get some ideas about how to solve them’. I would say the same about Researching
the City. This book will not solve the problems you are likely to face when you
decide to research the city, for cities are complicated combinations and outcomes
of a range of cultural, economic, environmental, social, political and technological
processes. That they are complicated in this way — and others too — is also what
makes them the subject of so many dissertations each year at universities around
the world.

The challenges that all of us face, including academics with well-established
careers, in researching the city are there regardless of the choice of method or meth-
ods.You were probably aware of some these before you began reading. Maybe that
was why you chose to read this volume! However, it may have highlighted some
challenges or issues that you may not have realized you were going to face or have
to overcome! That would be unfortunate but not a surprise. No one can foresee at
the beginning of the research process all the issues they will encounter during the
course of conducting an urban research project. However, the hope is that the
various contributions included here have provided you with a series of insights into
how you might best anticipate and manage them. Whether it is Stephen Ward
(Chapter 3) discussing his time spent in and amongst urban planning archives, Nik
Theodore (Chapter 6) outlining how he and his team managed to access and study
some of the most marginal inhabitants of US cities, or Bradley Garrett (Chapter 10)
revealing what he got up to while spending time with urban explorers, whose sub-
terranean antics occur where and when most of us are not looking, the various
chapters have provided a mix of insights into the methodological and theoretical



assumptions that accompany the use of particular methods as well as some more
grounded instructions into their actual use.

Whether ethnography, discourse analysis, GIS or interviewing, each chapter has
outlined why you might want to use a particular method. They have discussed the
sorts of data the methods generate and the kinds of questions they are best suited
to answer. For what should be clear is that the method or methods you choose to
use to study the city (or cities) is, or are, embedded in a wider set of decisions you
make. These range from the aspects of cities that most interest you and when you
plan to conduct your research, through to more prosaic concerns over the kinds of
questions you wish to answer and the theoretical perspectives that you find most
persuasive.

In conclusion, the hope above all else is that in deciding to research the city
you realize what a good choice you have made. For while this volume has intro-
duced a series of methods, which each in its own way renders the city simpler and
thus more easily researchable, it is important that we do not lose sight of the
incredible richness of cities. Although there is likely to be a lot at stake in your
dissertation — at Geography at the University of Manchester they count for one-
eighth of the overall mark for undergraduates — I hope that in researching your
particular city or cities you also learn something about yourself. For the choices
you have made along the way also speak to your character and personality. As we
saw earlier in the volume (see Chapter 2), the producing of an undergraduate or
graduate dissertation is about your abilities in the wider sense, including, but not
exclusively, your academic ability. So, good luck with your studies and remember
that the images, numbers or words that you use in your dissertation represent
events, lives, places and so on that matter to people. As you produce a dissertation
for your degree, reflect on the responsibility you have to those whose experiences
or views form the basis of your study.
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